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PHILOSOPHY STATEMENT 

Comprehensive Health and Physical Education is a vital part of the total school 
curriculum, as it contributes to the optimum development of the individual. As we 
prepare our students to be 21st century learners, health literacy has emerged as an 
integral education component.  

Health Literacy includes: 

 Obtaining, interpreting, and understanding basic health information and services 
and using such information and services in ways that are health enhancing.  

 Understanding preventive physical and mental health measures, including proper 
diet, nutrition, exercise, risk avoidance, and stress reduction.  

 Using available information to make appropriate health-related decisions.  
 Establishing and monitoring personal and family health goals.  
 Understanding national and international public health and safety issues. 

(Partnership for 21st Century Skills, 2009 as cited in the 2014 NJCCCS) 

The Association for Curriculum and Development (ASCD) defines healthy students as 
learners who are “knowledgeable and productive and also emotionally and physically 
healthy, motivated, civically engaged, prepared for work and economic self-sufficiency, 
and ready for the world beyond their own borders (2004, 2007).”  By emphasizing the 
whole child, a comprehensive health and physical education program has the potential 
to achieve physical, mental, emotional, and social enrichment.   
 
Historically, health and physical education has been compartmentalized, focused on 
discrete skills and fitness. Our contemporary view represents a philosophical shift, 
placing increased emphasis on taking responsibility for one’s health by pursing an 
active, healthy lifestyle that promotes a lifelong commitment to wellness. When 
emphasis is placed on personal fitness, everyone succeeds; many students who felt 
excluded from traditional programs find a niche that did not exist before. An effective 
comprehensive health and physical activity program emphasizes the link between 
physical activity and health, convincing even the most doubtful, least athletic student 
that physical activity can be fun.  In addition to understanding the connection between 
physical activity and health, students recognize their association with other disciplines.    
 
A quality comprehensive health and physical education program fosters a population 
that:   

 Maintains physical, social, and emotional health by practicing healthy behaviors 
and goal setting. 

 Engages in a physically active lifestyle. 
 Is knowledgeable about health and wellness and how to access health resources. 
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 Recognizes the influence of media, technology, and culture in making informed 
health-related decisions as a consumer of health products and services.   

 Practices effective cross-cultural communication, problem solving, negotiation, 
and conflict resolution skills. 

 Is accepting and respectful of individual and cultural differences. 
 Advocates for personal, family, community, and global wellness and is 

knowledgeable about national and international public health and safety issues. 
 

(New Jersey Core Curriculum Content Standards, 2014) 
 
Students who participate in physical education regularly demonstrate better attendance, 
a more positive attitude, increased concentration, and stronger academic performance 
(ASCD, 2007; Satcher 2005).  Cultivating a lifelong commitment to wellness 
necessitates a collaborative approach; it requires a team effort beyond the gymnasium 
and classroom walls. Together with parents and community members, schools can be a 
powerful catalyst for change when it comes to preventing and reducing heath issues 
such as obesity (NASPE, 2008). Members of the school community must make a 
conscious effort to increase activity during school hours, model healthy habits, and 
reinforce these positive behaviors regularly. When enlightened students return home to 
enthusiastically share the lessons learned at school, families will also increase their 
knowledge base and have opportunities to reinforce healthy habits on a daily basis.    
 
GOALS FOR STUDENTS: 
 
The following goals have been established to assist our students in developing health 
literacy and achieving a healthy, active lifestyle:  
 
 Develop agility, endurance, strength, balance, flexibility and coordination 
 Develop skills in rhythms, games, athletics and other related life-long activities 
 Develop social skills such as teamwork, cooperation, and good sportsmanship 
 Achieve proper physical, mental, emotional and social development 
 Achieve and maintain a health enhancing level of fitness 
 Take personal responsibility for health by establishing and monitoring personal 

health goals 
 Exhibit responsible personal and social behavior that respects self and others 
 Value physical activity for health, enjoyment, challenge, self-expression and/or social 

interaction 
 
GOALS FOR TEACHERS: 
 
 Create an engaging health and physical education learning environment with 

authentic learning tasks for students to make connections and apply health and 
physical activity skills in real-life situations 

 Model effective strategies for increasing student understanding of health literacy 
concepts 
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 Skillfully observe students and differentiate instruction to meet individual needs 
 Reflectively and formatively assess student learning and performance to inform and 

adapt instruction 
 Participate in on-going professional development to enhance knowledge of content 

and strategies for effective health literacy instruction  
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PROGRAM DESCRIPTION 
 

Students in kindergarten through grade eight receive 150 minutes of instruction per 
week in comprehensive health and physical education.  Some of this instruction is 
provided independently within subject area domains of health and physical education.  
Other areas of physical education, health, and wellness are integrated across subject 
areas through interdisciplinary units of study. 
 

Elementary 
 

Students in kindergarten through grade five are taught physical education once per 
week by a certified physical education teacher.  The physical education program 
promotes each student’s optimum physical, mental, emotional, and social development.  
The curriculum is student-centered and utilizes multiple learning theories and models to 
support and promote health enhancing behaviors.  As a result, students are empowered 
to develop and demonstrate increasingly sophisticated knowledge, skills, attitudes and 
practices. 
 
Health instruction is primarily provided by classroom teachers through the use of 
integrated Health Connections, the Great Body Shop program, and several district-
developed lessons.  
 
The Responsive Classroom approach is a way of teaching that emphasizes social, 
emotional, and academic growth in a strong and safe school community.  One of the 
guiding principles of this approach identifies a set of social skills: cooperation, assertion, 
responsibility, empathy, and self-control that all children need in order to be successful 
academically and socially.  These skills form the simple acronym of CARES, which is 
implemented in all elementary schools across the district.  Purposeful instruction is 
provided to students early in the school year using interactive modeling, guided 
practice, and reinforcement of these social skills throughout the school day in order to 
build a foundation for a productive and cooperative year of learning. 
 
At the elementary level, schools also utilize the Responsive Classroom Approach to 
Discipline.  The following four goals are associated with this approach: 
 
1. Establish a calm, orderly, safe environment for learning. 
2. Help children develop self-control and self-discipline. 
3. Teach children to be responsible, contributing members of a democratic community. 
4. Promote respectful, kind, and healthy teacher-student and student-student 

interactions. 
 



7 

Middle 
 

Students in grades six through eight receive comprehensive health and physical 
education four out of five quints.  Students receive physical education instruction for 
three quints while health is the focus of another quint.  The curriculum facilitates 
learning experiences that support a variety of physical activities including movement 
skills concepts, strategy, sportsmanship, rules, and fitness.  As a result, students are 
empowered to develop and demonstrate increasingly sophisticated knowledge, skills, 
attitudes and practices to develop and maintain a healthy and active lifestyle.  Teen 
Health is the primary resource utilized in the health classroom for instruction. 
 

Modifications for Special Populations 
 

As all students are individuals it will be necessary to differentiate instruction daily to 
meet the needs of every learner.  In all cases, teachers should be consistently gathering 
and utilizing formative assessment data to drive instruction.  At times this will 
necessitate additional whole group lessons, flexible, small group instruction, individual 
conferring, and tiered assignments. 
 
Students who are at risk for failure or are English Language learners should be seen in 
small groups as much as possible in order to ensure additional opportunities for 
differentiation, modeling, and guided practice occur prior to independent practice with 
concepts or skills.  In addition, teachers may request observations from building 
specialists (ex. reading specialists, math coaches, etc.) or curriculum supervisors 
regarding feedback and/or recommendations for individuals.  Teachers will utilize the 
I&RS process for students who are not identified for Special Education and who are not 
making sufficient progress in any subject area. 
 
In certain cases, additional modifications are necessary to meet the needs of particular 
students.  Students who are identified through the Special Education process or the Tier 
III Gifted and Talented process will have additional individualized plans that may 
include adjusted materials or accommodations in order to access the curriculum and 
meet the standards.  In these cases, teachers will consult IEPs or Tier III action plans 
for specific guidelines regarding instruction and materials.  Additionally, adaptive 
physical education classes are available at the middle school level to accommodate the 
needs of students with significant physical disabilities. 
 
Teachers with Special Education students who are not making sufficient progress shall 
request an observation with the Learning Consultant and Curriculum Supervisor in order 
to design individualized recommendations regarding additional instructional strategies, 
specialized programs or placement recommendations. 
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NEW JERSEY CORE CURRICULUM CONTENT STANDARDS 

 
 
 
Standard 2.1 Wellness:  All students will acquire health promotion concepts and skills to 
support a healthy, active lifestyle. 
 
Standard 2.2 Integrated Skills:  All students will develop and use personal and 
interpersonal skills to support a healthy, active lifestyle. 
 
Standard 2.3 Drugs and Medicine:  All students will acquire knowledge about alcohol, 
tobacco, other drugs, and medicines and apply these concepts to support a healthy, 
active lifestyle.  
 
Standard 2.4 Human Relationships and Sexuality:  All students will acquire knowledge 
about the physical, emotional, and social aspects of human relationships and sexuality 
and apply these concepts to support a healthy, active lifestyle. 
 
Standard 2.5 Motor Skill Development:  All students will utilize safe, efficient, 
and effective movement to develop and maintain a healthy, active lifestyle. 
 
Standard 2.6:  All students will apply health-related and skill-related fitness 
concepts and skills to develop and maintain a healthy, active lifestyle. 

 
 

*The standards in bold are primarily emphasized by the Physical Education Department. 
 

I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
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GRADE LEVEL STANDARDS AND EXPECTATIONS, 
GRADES K-8 

 

I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 
 
 
 
 
 
 
 
 
 

GRADE LEVEL PROFICIENCIES AND ELABORATIONS  
 

Grades K-2 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

Content Area Comprehensive Health and Physical Education 

2.1 Wellness All students will acquire health promotion concepts and skills to support a healthy, active lifestyle. 

A.  Personal Growth and Development 

Content:  Health enhancing behaviors contribute to wellness 

 K 1 2 Resources 

1. Explain what being “well” means and identify 
self-care practices that support wellness. 

I I/D C  Social Skills Curriculum 
 P.E. Cooperative Activities Unit 
 Health Connections: Safety Unit 
 Integrated Curriculum I am Special Theme 
 Health Connections: Wellness and Nutrition Unit 

2. Use correct terminology to identify body parts 
and explain how body parts work together to 
support wellness. 

I I/D C  P.E. Manipulatives Unit 
 Health Connections: Nutrition Units 
 Health Connections: Nutrition Units 
 Health Connections: Wellness and Nutrition Unit 

B.  Nutrition 

Content:  Choosing a balanced variety of nutritious foods contributes to wellness. 

1. Explain why some foods are healthier to eat 
than others. 

I I/D C  Health Connections: Nutrition Units 
 Health Connections: Nutrition Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 Health Connections: Wellness and Nutrition Unit 

 K 1 2 Resources 

2. Explain how foods on MyPlate pyramid differ in 
nutritional content and value. 

I D C  Health Connections: Nutrition Units 

3. Summarize information about food found on 
product labels. 

 I D  Health Connections:  Nutrition Units 

C.  Diseases & Health Conditions 

Content:  Knowledge about diseases and disease prevention promotes health-enhancing behaviors. 

1. Summarize symptoms of common diseases 
and health conditions. 

 I/D D  Health Connections: Nutrition Unit 
 Health Connections: Wellness Unit and Nutrition 

2. Summarize strategies to prevent the spread of 
common diseases and health conditions. 

I D C  Health Connections: Germs Unit 
 Germs! Germs! Germs! by Bobbi Katz 
 Health Connections: Wellness and Nutrition Unit 

3. Determine how personal feelings can affect 
one’s wellness. 

I D C  Social Skills Curriculum 
 Health Connections: Wellness and Nutrition Unit  
 P.E. Mind & Muscle Unit 
 P.E. Cooperative Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

D.  Safety 

Content:  Using personal safety strategies reduces the number of injuries to self and others. 

 K 1 2 Resources 

1. Identify ways to prevent injuries at home, 
school and in the community (e.g. fire safety, 
poison safety, accident prevention). 

I D C  Local Fire Department Visits 
 Social Skills Curriculum 
 Integrated Curriculum Fire Safety Theme 
 Health Connections: Bus Safety Unit 
 Selected Social Studies Literature 
 Officer Buckle and Gloria by Stan & Jan Berenstain 
 Health Connections: Safety Unit 

2. Differentiate among the characteristics of 
strangers, acquaintances, and trusted adults 
and describe safe and appropriate 
behaviors/touches. 

I D C  Social Skills Curriculum 
 Integrated Curriculum Going to School Theme 
 The Berenstain Bears Learn About Strangers by Stan & Jan 

Berenstain 
 Health Connections: Safety Unit 

3. Identify procedures associated with 
pedestrian, bicycle, and traffic safety. 

I D C  Health Connections: Warning Symbols Unit 
 Health Connections: Safety Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

E.  Social and Emotional Health 

Content:  Many factors at home, school, and in the community impact social and emotional health. 

 K 1 2 Resources 

1. Identify basic social and emotional needs of all 
people. 

I D/C M  Social Skills Curriculum  
 P.E. Cooperative Activities Unit 
 Integrated Curriculum Cooperation Theme 
 Social Studies Units 
 Social Studies Units 

2. Determine possible causes of conflict between 
people and appropriate ways to prevent and 
resolve them. 

I D C  Social Skills Curriculum 
 Developing Classroom Rules, Responsive Classroom 
 P.E. Cooperation Unit 
 Integrated Curriculum Respect for Differences Theme 
 Social Studies Units: Week of Respect Activities 

3. Explain healthy ways of coping with common 
stressful situations experienced by children. 

 I/D D/C  Social Skills Curriculum 
 Social Studies Units 
 P.E. Rhythm and Dance Unit 
 P.E. Cooperation Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

2.2  Integrated Skills All students will develop and use personal and interpersonal skills to support a healthy, 
active lifestyle. 

A.  Interpersonal Communication 

Content:  Effective communication may be a determining factor in the outcome of health and safety related situations 

 K 1 2 Resources 

1. Express needs, wants, and feelings in health 
and safety related situations. 

I C/D C  Social Skills Curriculum  
 Cooperative Learning Games 
 Integrated Curriculum Going to School Theme 
 Officer Buckle and Gloria by Peggy Rathman 
 Social Studies Unit: School Supplies (Sec. II: Responsible 

Behaviors) 
 Selected Literature from School Supplies Social Studies Unit 
 Health Connections: Personal Space Unit 
 Responsive Classroom Approach 
 Health Connections: Making Decisions Unit 

B.  Decision Making and Goal Setting 

Content:  Effective decision-making skills foster healthier lifestyle choices. 

1. Explain what a decision is and why it is 
advantageous to think before acting.  

 I D  P.E. Cooperation Unit 
 Social Skills Curriculum 
 Integrated Curriculum Friendship Theme 
 Health Connections: Making Decisions Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

 K 1 2 Resources 

2. Relate decision-making by self and others to 
one’s health. 

 I D/C  Social Skills Curriculum 
 P.E. Cooperation Unit 
 Health Connections: Sharing Unit 
 Health Connections: Safety Unit 
 Health Connections: Making Decisions Unit 

3. Determine ways parents, peers, technology, 
culture, and the media influence health 
decisions. 

 I D  P.E. Cooperation Unit 
 P.E. Rhythm and Dance Unit 
 Integrated Curriculum Family Unit 
 Health Connections: Safety Unit 
 Health Connections: Making Decisions Unit 

4. Select a personal health goal and explain why 
setting a goal is important. 

 I D/C  P.E. Rhythm and Dance Unit 
 Health Connections: Wellness Unit 

C.  Character Development 

Content:  Character traits are often evident in behaviors exhibited by individuals when interacting with others. 

1. Explain the meaning of character and how it is 
reflected in the thoughts, feelings, and actions 
of oneself and others. 

 I/D D  Social Skills Curriculum 
 P.E. Cooperation Unit 
 Responsive Classroom Approach 
 Week of Respect Activities 
 Health Connections: Personal Space Unit 
 Core Literature Texts 
 Guided Reading Lessons 
 Health Connections: Making Decisions Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 K 1 2 Resources 

2. Identify types of disabilities and demonstrate 
appropriate behavior when interacting with 
people with disabilities. 

I D C  Social Skills Curriculum 
 P.E. Rhythm and Dance Unit 
 P.E. Cooperation Unit 
 Disability Awareness Lessons 
 Core Literature: Land of Many Colors 
 Social Studies Unit: School Supplies 
 Social Studies Unit: Team Work/Diversity 

D.  Advocacy and Service 

Content:  Service projects provide an opportunity to have a positive impact on the lives of self and others. 

1. Determine the benefits for oneself and others 
of participating in a class or school service 
activity. 

I D C  Social Skills Curriculum 
 Class/School-wide Initiatives (ex., Jump Rope for Heart, Have a 

Heart, Helping Hands for Holidays, Food Drive) 
 Social Studies Units  
 Service Learning Projects by Grade 

E.  Health Services and Information 

Content:  Knowing how to locate health professionals in the home, at school, and in the community assists in addressing health emergencies 
and obtaining reliable information. 

1. Determine where to access home, school, and 
community health professionals. 

I I/D C  Integrated Curriculum Going to School and Fire Safety Themes 
 Integrated Curriculum Back to School Theme 
 Health Connections: Safety Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

2.3  Drugs and Medicines All students will acquire knowledge about alcohol, tobacco, other drugs, and medicines 
and apply these concepts to support a healthy, active lifestyle. 

A. Medicines 

Content:  Medicines come in a variety of forms (prescription medicines, over-the-counter medicines, medicinal supplements), are used for 
numerous reasons, and should be taken as directed in order to be safe and effective. 

 K 1 2 Resources 

1. Explain what medicines are and when some 
types of medicines are used. 

I I/D D/C  Health Connections: Medicines Unit 
 Health Connections: Drug Awareness Unit 
 Health Connections: Drugs and Medicines Unit 
 

2. Explain why medicines should be administered 
as directed. 

I D C  Health Connections: Medicines Unit 
 Health Connections: Drug Awareness Unit 
 Health Connections: Drugs and Medicines Unit 

B.  Alcohol, Tobacco, and Other Drugs 

Content:  Use of drugs in unsafe ways is dangerous and harmful. 

1. Identify ways that drugs can be abused.  I/D D/C  Drug Awareness Week Activities 
 Health Connections: Drug Awareness Unit 
 Health Connections: Drugs and Medicines Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

 K 1 2 Resources 

2. Explain effects of tobacco use on personal 
hygiene, health, and safety. 

 I/D D/C  Drug Awareness Week Activities 
 Health Connections: Drug Awareness Unit 
 Health Connections: Drugs and Medicines Unit 
 

3. Explain why tobacco smoke is harmful to 
nonsmokers. 

 I D  Drug Awareness Week Activities  
 Health Connections: Drug Awareness Unit 
 Health Connections: Drugs and Medicines Unit 
 

4. Identify products that contain alcohol.   I/D  Drug Awareness Week Activities 
 Health Connections: Drugs and Medicines Unit 

5. List substances that should never be inhaled 
and explain why. 

I I/D   Drug Awareness Week Activities  
 Health Connections: Medicines Unit 
 Health Connections: Drug Awareness Unit 

C.  Dependency/Addiction and Treatment 

Content:  Substance Abuse is caused by a variety of factors. 

1. Recognize that some people may have 
difficulty controlling their use of alcohol, 
tobacco, and other drugs. 

 I/D D  Drug Awareness Week Activities  
 Health Connections: Drug Awareness Unit 
 Health Connections: Drugs and Medicines Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

Content:  There are many ways to obtain help for treatment of alcohol, tobacco, and other substance abuse problems. 

 K 1 2 Resources 

2. Explain that people who abuse alcohol, 
tobacco, and other drugs can get help. 

  I  Drug Awareness Week Activities  
 Health Connections: Drugs and Medicines Unit 

 
 

2.4  Human Relationships and Sexuality All students will acquire knowledge about the physical, emotional, and social aspects of 
human relationships and sexuality and apply these concepts to support a healthy, active 
lifestyle. 

A.  Relationships 

Content:  The family unit encompasses the diversity of family forms in contemporary society. 

1. Compare and contrast different kinds of 
families locally and globally. 

I D/C C  Integrated Curriculum Family Traditions & Customs Theme 
 Social Studies Unit: Family Matters (Sec. I: What Is A Family?) 
 Social Studies Unit: Diversity, Immigrants and Pioneers (Section 

IV) 

2. Distinguish the roles and responsibilities of 
different family members. 

I D/C C  Integrated Curriculum Family Traditions & Customs Theme 
 Social Studies Unit: Family Matters (Sec. II: Jobs and 

Responsibilities) 
 Health Connections: Family Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

 K 1 2 Resources 

3. Determine the factors that contribute to 
healthy relationships. 

I D C  Social Skills Curriculum 
 P.E. Rhythm and Dance Unit 
 Library, selected literature 
 Language Arts Curriculum: Core Literature, November - 

December 
 Social Studies Units: School Supplies (Responsible Behaviors, 

Kindness, Sharing, Respect); Family Matters; Friendship 
 Videos - " Let's Be Friends,” "Making Friends" by Sunburst 
 Social Studies Unit: Teamwork 

B.  Sexuality 

Content:  Gender-specific similarities and differences exist between males and females. 

1. Compare and contrast the physical differences 
and similarities of the genders. 

  I/D  Health Connections: Family Unit 

C.  Pregnancy and Parenting 

Content:  The health of the birth mother impacts the development of the fetus. 

1. Explain the factors that contribute to a mother 
having a healthy baby. 

 I D  Health Connections: Drug Awareness Unit 
 Health Connections: Drugs and Medicines Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

2.5 Motor skill development All students will utilize safe, efficient, and effective movement to develop and maintain a 
healthy, active lifestyle. 

A.  Movement skills and concepts 

Content:  Understanding of fundamental concepts related to effective execution of actions provides the foundation for participation in games, 
sports, dance, and recreational activities. 

 K 1 2 Resources 

1. Explain and perform movement skills with 
developmentally appropriate control in isolated 
(skill practice) and applied settings 
(game/sport/dance/recreational activities). 

I D D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Brain Breaks/Energizers 

2. Demonstrate changes in time, force and flow 
while moving in personal and general space at 
different levels, directions, range and pathways. 

I D D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Brain Breaks/Energizers 

3. Respond in movement to changes in tempo, 
beat, rhythm, or musical style. 

I D D/C  P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

 K 1 2 Resources 

4. Correct movement errors in response to 
feedback. 

I I D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Brain Breaks/Energizers 

B.  Strategy 

Content:  Teamwork consists of effective communication and other interactions between team members. 

1. Differentiate when to use competitive and 
cooperative strategies in games, sports, and 
movement activities. 

 I D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Morning Meeting Activities 

2. Explain the difference between offense and 
defense. 

 I D/C  P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 

3. Describe how attitude impacts physical 
performance. 

I I D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 

4. Demonstrate strategies that enable team and 
group members to achieve goals. 

 I D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 

 

C.  Sportsmanship, Rules, and Safety 

Content:  Practicing appropriate and safe behaviors while participating in and viewing games, sports, and other competitive events contributes 
to enjoyment of the event 

 K 1 2 Resources 

1. Explain what it means to demonstrate good 
sportsmanship. 

I I D/C  P.E. Camouflage Fitness Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Social Skills Curriculum 
 Social Studies: Teamwork Unit 

2. Demonstrate appropriate behaviors and safety 
rules and explain how they contribute to 
moving safely during basic activities. 

I I D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Responsive Classroom Approach 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior 
 
Color coding is utilized to designate particular grade-level instruction. 

 

2.6  Fitness All students will apply health related and skill related fitness concepts and skills to 
develop and maintain a healthy, active lifestyle 

A.  Fitness 

Content:  Appropriate types and amounts of physical activity enhance personal health 

 K 1 2 Resources 

1. Explain the role of regular physical activity in 
relation to personal health. 

I I D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Cooperation Unit 

2. Explain what it means to be physically fit and 
engage in moderate to vigorous age-
appropriate activities that promote fitness. 

 I D/C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Movement Unit 
 P.E. Cooperation Unit 

3. Develop a fitness goal and monitor progress 
towards achievement of goal. 

 I I  FitnessGram 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
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I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior  
 
Color coding is utilized to designate particular grade-level instruction. 

 

Content Area Comprehensive Health and Physical Education 

2.1  Wellness All students will acquire knowledge about and apply health promotion concepts and skills 
to support a healthy, active lifestyle. 

A.  Personal Growth and Development 

Content:  The dimensions of wellness are interrelated and impact overall personal well-being. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Explain the physical, social, emotional, and 
mental dimensions of personal wellness and 
how they interact. 

I D  Social Skills Curriculum  
 GBS- all units 
 P.E. Manipulatives Unit 

2. Determine the relationship of personal health 
practices and behaviors on an individual’s body 
systems. 

I D  Health Connections:  Drugs & Medicines, Nutrition Units 
 GBS, “No Smoking” 
 GBS, “Be Cool, Keep Clean” 
 GBS, “It’s My Body” 

B.  Nutrition 

Content:  Choosing a balanced variety of nutritious foods contributes to wellness. 

1. Explain how healthy eating provides energy, 
helps to maintain healthy body weight, lowers 
risk of disease, and keeps body systems 
functioning effectively. 

I/D D/C  FOSS, Structures of Life 
 Health Connections: Nutrition Unit 
 GBS, “The Digestive System” 
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Color coding is utilized to designate particular grade-level instruction. 

2. Differentiate between healthy and unhealthy 
eating practices. 

D C/M  Health Connections:  Nutrition Unit 
 GBS, “The Digestive System” 

 

 3 4 Resources 
*GBS - Great Body Shop 

3. Create a healthy meal based on nutritional 
content, value, calories, and cost. 

D D  Health Connections: Nutrition Unit 
 GBS, “The Digestive System” 

4. Interpret food product labels based on 
nutritional content. 

I D  GBS, “The Digestive System” 

C.  Diseases & Health Conditions 

Content:  The use of disease prevention strategies in home, school, and community promotes personal health, 

1. Explain how most diseases and health 
conditions are preventable. 

I D/C  Health Connections: First Aid Unit 
 GBS, “Be Cool, Keep Clean” 
 GBS, “HIV and the Immune System”  
 4th Grade AIDS Video 

2. Justify how the use of universal precautions, 
sanitation and waste disposal, proper food 
handling and storage, and environmental 
controls prevent diseases and health 
conditions. 

I/D D  Health Connections: First Aid Unit 
 Science Unit, “Shelter” 
 GBS, “No Smoking” 

3. Explain how mental health impacts one’s 
wellness. 

 I  GBS, “It’s My Body” 
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Color coding is utilized to designate particular grade-level instruction. 

D.  Safety 

Content:  Identifying unsafe situations and choosing appropriate ways to reduce or eliminate risks contributes to the safety of self and others. 

 3 4 Resources 
*GBS - Great Body Shop 

1 Determine the characteristics of safe and 
unsafe situations and develop strategies to 
reduce the risk of injuries at home, school, 
and in the community (e.g., fire safety, poison 
safety, accident prevention). 

C M  Health Connections: First Aid Unit 
 Health Connections: Personal Safety Unit 
 GBS, “Community Safety” 

2. Summarize the various forms of abuse and the 
ways to get help. 

I I/D  Social Skills Curriculum 
 School Counselor Program 
 GBS, “It’s My Body” 
 Social Studies Unit: Peace Begins with You 

3. Examine the impact of unsafe behaviors when 
traveling in vehicles, as a pedestrian, and 
when using other modes of transportation. 

C M  Health Connections: Personal Safety Unit 
 GBS, “Community Safety” 

4. Demonstrate simple first aid procedures for 
choking, bleeding, burns, and poisoning. 

I/D C/M  Lesson(s) by School Nurse 
 Health Connections: First Aid Unit 

E.  Social and Emotional Health 

Content:  Many factors at home, school, and in the community impact social and emotional health. 

1. Compare and contrast how individuals and 
families attempt to address basic human 
needs. 

C/M M  Social Studies Units: Communities; Families 
 Social Studies Units: Peace Begins with You; Coming to America; 

Long Road to Peace 
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Color coding is utilized to designate particular grade-level instruction. 

 

 3 4 Resources 
*GBS - Great Body Shop 

2. Distinguish among violence, harassment, gang 
violence, discrimination, and bullying and 
demonstrate strategies to prevent and resolve 
these types of conflicts. 

I/D D/C  Social Skills Curriculum 
 School Counselor 
 Peer Mediation 
 Health Connections: Character Development Unit 
 GBS, “Community Safety 
 Social Studies Unit: Peace Begins with You 

Content:  Stress management skills impact an individual’s ability to cope with different types of emotional situations. 

3. Determine ways to cope with rejection, loss, 
and separation. 

I D  Social Skills Curriculum 
 Morning Meeting 
 Health Connections: Character Development Unit 
 GBS, “It’s My Body” 

4. Summarize the causes of stress and explain 
ways to deal with stressful situations. 

I D  Morning Meeting 
 Social Skills Curriculum 
 Health Connections: Character Development Unit 
 GBS, “It’s My Body” 
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Color coding is utilized to designate particular grade-level instruction. 

 

2.2  Integrated Skills All students will develop and use personal and interpersonal skills to support a healthy, 
active lifestyle. 

A.  Interpersonal Communication 

Content:  Effective communication may be a determining factor in the outcome of health and safety related situations 

 3 4 Resources 
*GBS - Great Body Shop 

1. Demonstrate effective interpersonal 
communication in health and safety related 
situations. 

C C/M  Responsive Classroom Approach 
 Social Skills Curriculum 
 Health Connections: Character Development Unit; Decision Making 

Unit 
 GBS, “Community Safety” 

Content:  Effective communication is the basis for strengthening interpersonal interactions and relationships and resolving conflicts. 

2. Demonstrate effective interpersonal 
communication when responding to 
disagreements or conflicts with others. 

I D  Responsive Classroom Approach 
 Social Skills Curriculum 
 Health Connections: Character Development Unit, Decision Making 

Unit 
 GBS, “It’s My Body”, Lessons 1 & 4 
 GBS, “No Smoking”, Lesson 3 
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Color coding is utilized to designate particular grade-level instruction. 

 

B.  Decision Making and Goal Setting 

Content:  Many health-related situations require the application of a thoughtful decision-making process. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Use the decision-making process when 
addressing health-related issues. 

I D/C  Social Skills Curriculum 
 Health Connections: Character Development Unit; Decision Making 

Unit 
 GBS, “It’s My Body” 
 GBS, “Stay Drug Free! Build Your Assets” 

2. Differentiate between situations when a health-
related decision should be made independently 
or with the help of others. 

I D  Social Skills Curriculum 
 GBS, “Community Safety”, Lessons 1 & 4 
 GBS, “It’s My Body” 
 GBS, “Stay Drug Free! Build Your Assets” 

3. Determine how family, peers, technology, 
culture, and the media influence thoughts, 
feelings, health decisions, and behaviors health. 

I/D D  Social Skills Curriculum 
 P.E. Rhythm and Dance Unit 
 Health Connections: Character Development Unit, Decision Making 

Unit 
 GBS, “No Smoking”, Lesson 3 
 Social Studies Units: Peace Begins with You; Coming to America 

4. Develop a personal health goal and track 
progress. 

D C  P.E. Rhythm and Dance Unit 
 Social Skills Curriculum 

 



33 

I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior  
 
Color coding is utilized to designate particular grade-level instruction. 

 

C.  Character Development 

Content:  Personal core ethical values impact the health of oneself and others. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Determine how an individual’s character 
develops over time and impacts personal 
health. 

I/D D  Social Skills Curriculum 
 P.E. All Units 
 Social Science, Communities Unit 
 School Counselor Program 
 Responsive Classroom Approach 
 Health Connections: Character Development Unit, Decision Making 

Unit 
 Social Studies Units: Peace Begins With You; Long Road to Peace 

Content:  Character building is influenced by many factors both positive and negative, such as acceptance, discrimination, bullying, abuse, 
sportsmanship, support, disrespect, and violence. 

2. Explain why core ethical values (such as 
respect, empathy, civic mindedness, and good 
citizenship) are important in the local and 
world community. 

D D/C  Social Skills Curriculum 
 P.E. All Units 
 Social Science, Communities Unit 
 Core Literature Book Club: Underground Railroad 
 School Counselor Program 
 Responsive Classroom Approach 
 Health Connections: Character Development Unit; Decision Making 

Unit 
 GBS, “Community Safety”, Lessons 1 & 4 
 GBS, “Stay Drug Free! Build Your Assets” 
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3. Determine how attitudes and assumptions 
toward individuals with disabilities may 
negatively or positively impact them. 

I/D/C M  Responsive Classroom Approach 
 P.E. Rhythm and Dance Unit 
 Disability Awareness Lessons 
 Health Connections: Character Development Unit; Decision Making 

Unit 
 Core Literature Book Club, Overcoming Obstacles 

 
 

D.  Advocacy and Service 

Content:  Service projects provide an opportunity to have a positive impact on the lives of self and others. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Explain the impact of participation in different 
kinds of service projects on community wellness. 

C M  Various School-Based Initiatives 
 Social Studies Curriculum 
 Service Learning Projects by Grade 

E.  Health Services and Information 

Content:  Communicating health needs to trusted adults and professionals assists in the prevention, early detection, and treatment of health 
problems. 

 3 4 Resources 
*GBS – Great Body Shop 

1. Identify health services and resources 
provided in the school and community and 
determine how each assists in addressing 
health needs and emergencies. 

I D/C  Social Science, Communities Unit, Family Unit 
 GBS, “Community Safety”, Lesson 1 
 GBS, “Stay Drug Free! Build Your Assets”, Lesson 4 
 Social Studies Unit: Peace Begin With You 
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Color coding is utilized to designate particular grade-level instruction. 

2. Explain when and how to seek help when 
experiencing a health problem. 

I/D D/C  Social Science Curriculum 
 GBS, “Community Safety”, Lesson 1 
 GBS, “Stay Drug Free! Build Your Assets” 
 Social Studies Unit 1, Peace Begin With You 

 

2.3  Drugs and Medicines All students will acquire knowledge about alcohol, tobacco, other drugs, and medicines 
and apply these concepts to support a healthy, active lifestyle. 

A.  Medicines 

Content:  Medicines come in a variety of forms (prescription medicines, over-the-counter medicines, medicinal supplements), are used for 
numerous reasons, and should be taken as directed in order to be safe and effective. 

 3 4 Resources 
*GBS – Great Body Shop 

1. Distinguish between over-the-counter and 
prescription medicines. 

I D  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit 
 GBS, “Stay Drug Free! Build Your Assets” 

2. Determine possible side effects of common 
types of medicines. 

I/D C  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “Stay Drug Free! Build Your Assets” 

 



36 

I:     Introductory Behavior        D:    Developing Behavior        C:    Consistent Behavior        M:    Maintenance Behavior  
 
Color coding is utilized to designate particular grade-level instruction. 

 

B.  Alcohol, Tobacco, and Other Drugs 

Content:  Use of drugs in unsafe ways is dangerous and harmful. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Explain why it is illegal to use or possess certain 
drugs/substances and the possible 
consequences. 

I D  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “Stay Drug Free! Build Your Assets”  

2. Compare the short-and long-term physical 
effects of all types of tobacco use. 

D C  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “Stay Drug Free” 

3. Identify specific environments where second-
hand/passive smoke may impact the wellness 
of nonsmokers. 

I D/C  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “Stay Drug Free! Build Your Assets” 
 GBS, “No Smoking” 

4. Summarize the short- and long-term physical 
effects of inhaling certain substances. 

I D  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “Stay Drug Free! Build Your Assets” 

5. Identify the short- and long-term physical 
effects of inhaling certain substances. 

 I  GBS, “Stay Drug Free! Build Your Assets” 
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Color coding is utilized to designate particular grade-level instruction. 

 

C.  Dependency/Addiction and treatment 

Content:  Substance abuse is caused by a variety of factors. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Identify signs that a person might have an 
alcohol, tobacco, and/or drug use problem. 

D C  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “Stay Drug Free! Build Your Assets” 

2. Differentiate between drug use, abuse, and 
misuse. 

I D  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “Stay Drug Free! Build Your Assets” 

3. Determine how advertising, peer pressure, 
and home environment influence children 
and teenagers to experiment with alcohol, 
tobacco, and other drugs. 

I D  Red Ribbon Week Activities 
 Health Connections: Drugs and Medicines Unit  
 GBS, “No Smoking”, Lesson 3 
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Color coding is utilized to designate particular grade-level instruction. 

 

2.4  Human Relationships and 
Sexuality 

All students will acquire knowledge about the physical, emotional, 
and social aspects of human relationships and sexuality and apply 
these concepts to support a healthy, active lifestyle. 

A.  Relationships 

Content:  The family unit encompasses the diversity of family forms in contemporary society. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Explain how families typically share common 
values, provide love and emotional support, and 
set boundaries and limits. 

C M  3rd Grade Family Unit 
 Core Literature: Tales of a 4th Grade Nothing 
 

2 Explain why healthy relationships are fostered 
in some families and not in others. 

D C/M  3rd Grade Family Unit 
 Social Studies Unit: Peace Begins With You 
 Core Literature: Tales of a 4th Grade Nothing, The Flunking of 

Joshua T. Bates 

B.  Sexuality 

Content:  Puberty is the period of sexual development, determined primarily by heredity, in which the body becomes physically able to produce 
children. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Differentiate the physical, social, and emotional 
changes occurring at puberty and explain why 
puberty begins and ends at different ages. 

 I  4th Grade Puberty Video 
 GBS, “Be Cool, Keep Clean” 
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Color coding is utilized to designate particular grade-level instruction. 

C.  Pregnancy and Parenting 

Content:  Knowing the physiological process of how pregnancy occurs as well as development of the fetus leading to childbirth contribute to a 
greater understanding of how and why a healthy environment should be provided for the pregnant mother. 

 3 4 Resources 
*GBS - Great Body Shop 

1. Explain the process of fertilization and how cells 
divide to create an embryo/fetus that grows 
and develops during pregnancy. 

 I  4th Grade Puberty Lesson 

Content:  The health of the birth mother impacts the development of the fetus. 

2 Relate the health of the birth mother to the 
development of a healthy fetus. 

 I  GBS, HIV and the Immune System 
 GBS, Stay Drug-free! Build Your Assets! 
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Color coding is utilized to designate particular grade-level instruction. 

 

2.5  Motor skill development All students will utilize safe, efficient, and effective movement to develop and maintain a 
healthy, active lifestyle. 

A.  Movement skills and concepts 

Content:  Understanding of fundamental concepts related to effective execution of actions provides the foundation for participation in games, 
sports, dance, and recreational activities. 

 3 4 Resources 

1. Explain and perform essential elements of 
movement skills in both isolated (skill practice) 
and applied settings (games, sports, dance, 
recreational). 

D C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Energizers/Brain Breaks 

2. Use body management skills and demonstrate 
control when moving in relation to others, 
objects, boundaries in self and general space. 

D C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Energizers/Brain Breaks 

3 Explain and demonstrate movement sequences, 
individually and with others, in response to 
various tempos, rhythms, and musical styles. 

D C  P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Cooperation Unit 
 Energizers/Brain Breaks 
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Color coding is utilized to designate particular grade-level instruction. 

 

Content:  Ongoing feedback impacts improvement and effectiveness of movement actions 

 3 4 Resources 

4. Correct movement errors in response to 
feedback and explain how the change improves 
performance. 

C C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 

B.  Strategy 

Content:  Offensive, defensive and cooperative strategies are applied in most games, sports, and other activity situations. 

1. Explain and demonstrate the use of basic 
offensive and defensive strategies (player 
positioning, faking, dodging, creating open 
areas and defending space). 

D C  P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 

2. Acknowledge the contributions of team 
members and choose appropriate ways to 
motivate and celebrate accomplishments. 

D C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 Classroom Discussions 
 P.E. Manipulatives Unit 
 Teacher Modeling 
 P.E. Cooperation Unit 
 Responsive Classroom Approach 
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Color coding is utilized to designate particular grade-level instruction. 

 

C.  Sportsmanship, Rules, and Safety 

Content:  Practicing appropriate and safe behaviors while participating in and viewing games, sports, and other competitive events contributes 
to enjoyment of the event. 

 3 4 Resources 

1. Summarize the characteristics of good 
sportsmanship and demonstrate appropriate 
behavior both as a player and an observer. 

D C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
 Responsive Classroom Approach 

2. Apply specific rules and procedures during 
physical activity and explain how they 
contribute to a safe active environment. 

C C  Playground Activities and Safety 
 P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 
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Color coding is utilized to designate particular grade-level instruction. 

 

2.6  Fitness All students will apply health related and skill related fitness concepts and skills to develop 
and maintain a healthy, active lifestyle 

A.  Fitness and Physical Activity 

Content:  Each component of fitness contributes to personal health as well as motor skill performance 

 3 4 Resources 

1. Determine the physical, social, emotional and 
intellectual benefits of regular physical activity. 

C C  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 P.E. Movement Unit 
 P.E. Mind & Muscle Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit  

2. Participate in moderate to vigorous age 
appropriate activities that address each 
component of health-related and skill related 
fitness. 

C C  P.E. Camouflage Fitness Unit 
 P.E. Mind & Muscle Unit 
 P.E. Movement Unit 
 P.E. Manipulatives Unit 
 P.E. Cooperation Unit 

3. Develop a health-related fitness goal and track 
progress using health/fitness indicators. 

D D  FitnessGram 
 P.E. Movement Unit 

4 Determine the extent to which different factors 
influence personal fitness, such as heredity, 
training, diet, and technology. 

I I/D  P.E. Camouflage Fitness Unit 
 P.E. Mind & Muscle Unit 
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Color coding is utilized to designate particular grade-level instruction. 

 
Content Area Comprehensive Health and Physical Education 
2.1 Wellness All students will acquire health promotion concepts and skills to support a healthy, active 

lifestyle. 

A.  Personal Growth and Development 
Content:  Staying healthy is a lifelong process that includes all dimensions of wellness. 

 5 6 Resources 
*GBS - Great Body Shop 

1. Explain how health data can be used to assess 
and improve each dimension of personal 
wellness. 

 I/D  Your Health and Wellness 

2. Relate how personal lifestyle habits, 
environment, and hereditary factors influence 
personal growth and development in each life 
stage. 

I/D D/C  GBS, “Those Crazy Mixed Up Emotions” 
 GBS, “Growing Up” 
 LEAD Curriculum 
 Your Health and Wellness 

3 Determine factors that influence the purchase 
of health care products and personal hygiene 
practices. 

D C  GBS, “Growing Up” 
 Puberty Video 
 Teen Health (2009): Health During the Life Cycle Module, Chapter 

2, Lesson 1 (e-access, Chapter 12, Lesson 1) 
B.  Nutrition 
Content:  Eating patterns are influenced by a variety of factors. 
1. Determine factors that influence food choices 

and eating patterns. 
C C  GBS, “You Are What You Eat” 

 Family and Consumer Science: Nutrition Tool Box 
2. Summarize the benefits and risks associated 

with nutritional choices, based on eating 
patterns. 

I D  GBS, “You Are What You Eat” 
 Family and Consumer Science: Nutrition Tool Box 

3. Create a daily balanced nutritional meal plan 
based on nutritional content, value, calories, 
and cost. 

I D/C  GBS, “You Are What You Eat” 
 Family and Consumer Science: Nutrition Tool Box 

4. Compare and contrast nutritional information 
on similar food products in order to make 
informed choices. 

D C  GBS, “You Are What You Eat” 
 Family and Consumer Science: Nutrition Tool Box 
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C.  Diseases & Health Conditions 
Content:  The early detection and treatment of diseases and health conditions impact one’s health. 
 5 6 Resources 

*GBS - Great Body Shop 
1. Summarize means of detecting and treating 

diseases and health conditions prevalent in 
adolescents. 

I/D C  GBS, “Love Your Lungs” 
 GBS, “About Blood and HIV” 
 Teen Health (2009): (e-access) Chapter 18: Communicable 

Diseases, Lessons 1-5 
2. Determine the impact of public health 

strategies in preventing diseases and health 
conditions. 

D C  GBS, “Love Your Lungs” 
 Your Health and Wellness 

3. Compare and contrast common mental 
illnesses (such as depression, anxiety and 
panic disorders, and phobias) and ways to 
detect and treat them. 

I/D C  GBS, “Those Crazy, Mixed Up Emotions” 
 Teen Health (2009): Mental and Emotional Health Module- Chapter 

2- Mental and Emotional Disorders, Lesson 1 (e-access, Chapter 6, 
Lesson 1) 

D.  Safety 
Content:  Identifying unsafe situations and choosing appropriate ways to reduce or eliminate risks contributes to the safety of self and others. 
1. Summarize the common causes of intentional 

and unintentional injuries in adolescents and 
related prevention strategies. 

D D  GBS, “First Aid Facts” 
 LEAD Curriculum 
 Teen Health (2009): Safety and a Healthy Environment Module, 

Chapter 1, Lesson 1 (e-access, Chapter 20) 
2. Explain what to do if abuse is suspected or 

occurs. 
I D  LEAD Curriculum 

 GBS, “Danger Ahead” 
 GBS, “Those Crazy Mixed-Up Emotions” 
 Teen Health (2009): Safety and a Healthy Environment Module, 

Chapter 1, Lesson 2 (e-access, Chapter 20) 
3. Summarize the components of the traffic 

safety system and explain how people 
contribute to making the system effective. 

 I/D  Teen Health (2009): Safety and a Healthy Environment Module, 
Chapter 1, Lesson 3 (e-access, Chapter 20) 

4. Assess when to use basic first aid procedures. D D/C  GBS, “First Aid Facts” 
 Teen Health (2009): Safety and a Healthy Environment Module, 

Chapter 1, Lesson 6 (e-access, Chapter 20) 
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E.  Social and Emotional Health 
Content:  Social and emotional development impacts all components of wellness. 
 5 6 Resources 

*GBS - Great Body Shop 
1. Examine how personal assets and protective 

factors support healthy social and emotional 
development. 

D C  LEAD Curriculum 
 GBS, “Those Crazy, Mixed Up Emotions” 
 Teen Health (2009): Chapter 5: Mental and Emotional Health, 

Lesson 3 & 4  
Content:  Respect and acceptance for individuals regardless of gender, sexual orientation, disability, ethnicity, socioeconomic background, 
religion, and/or culture provide a foundation for the prevention and resolution of conflict. 
2. Make recommendations to resolve incidences 

of school and community conflict, violence, 
harassment, gang violence, discrimination, 
and bullying. 

D C  LEAD Curriculum 
 GBS, “Those Crazy Mixed Up Emotions” 
 Social Skills Curriculum 
 Teen Health (2009): Building Character and Preventing Bullying 

Module, Lessons 1-4 (e-access Chapters 3 & 4) 
 Supplemental Video: Wild, Wild Web Cyberbullying 

Content:  Stress management skills impact an individual’s ability to cope with different types of emotional situations. 
3. Compare and contrast ways that individuals, 

families, and communities cope with change, 
crisis, rejection, loss, and separation. 

D D  Core Literature: It Takes a Village, Pictures of Hollis Woods, Bridge 
to Terabithia Protocols 

 GBS, “Those Crazy Mixed Up Emotions” 
 Teen Health (2009): Chapter 1, Building Healthy Relationships, 

Lesson 2 
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Color coding is utilized to designate particular grade-level instruction. 

 

Content Area Comprehensive Health and Physical Education 
2.2  Integrated Skills All students will develop and use personal and interpersonal skills to support a healthy, 

active lifestyle. 
A.  Interpersonal Communication 
Content:  Effective communication may be a determining factor in the outcome of health and safety related situations. 

 5 6 Resources 
*GBS - Great Body Shop 

1. Demonstrate verbal and nonverbal 
interpersonal communication in various settings 
that impact the health of oneself and others.  

D C  Social Skills Curriculum 
 The Morning Meeting Book by Roxann Kriete, Chapter on Sharing 
 GBS, “Those Crazy Mixed-up Emotions” 
 Teen Health (2009): Chapter 1 Building Healthy Relationships, 

Lesson 1 
Content:  Effective communication is the basis for strengthening interpersonal interactions and relationships and resolving conflicts.   
2. Demonstrate the use of refusal, negotiation, 

and assertiveness skills in different situations. 
D C  GBS, “Growing Up”, Lesson 4 

 LEAD Curriculum 
 Teen Health (2009): Conflict Resolution and Violence Prevention 

front matter, (e-access: Your Health and Wellness) 
B.  Decision Making and Goal Setting 
Content:  Every health-related decision has short and long-term consequences and affects the ability to reach health goals. 
1. Use effective decision-making strategies. D C  P.E. Rhythm and Dance Unit 

 LEAD Curriculum 
 GBS, “All the Right Stuff”, Lesson 1 
 Teen Health (2009): Your Health and Wellness (front matter), 

Lesson 4 
2. Predict how the outcome(s) of a health-related 

decision may differ if an alternative decision is 
made by self or others. 

D C  LEAD Curriculum 
 Teen Health (2009): Healthy Relationships and Sexuality Module, 

Lesson 1 
3. Determine how conflicting interests may 

influence one’s decisions. 
D C  P.E. Rhythm and Dance Unit 

 GBS, “You Are What You Eat” Lesson 4 
 GBS, “All the Right Stuff” Lessons 1 & 2 
 LEAD Curriculum 
 Teen Health (2009): Building Healthy Relationships, Lesson 2 
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 5 6 Resources 
*GBS - Great Body Shop 

4. Apply personal health data and information to 
support achievement of one’s short and long-
term health goals. 

D C  GBS, “You Are What You Eat”, Lesson 4 
 GBS, “Love Your Lungs”, Lesson 4 
 GBS, “You Are What You Eat”, Lesson 2 
 GBS, “Bones and Muscles”, Lesson 2 
 Teen Health (2009): Building Healthy Relationships, Lesson 4 

C.  Character Development 
Content:  Personal core ethical values impact the behavior of oneself and others. 
1. Explain how character and core ethical values 

can be useful in addressing challenging 
situations. 

I/D D/C  Responsive Classroom Approach 
 Social Studies Unit, Power and Responsibility 
 Social Studies Unit, Relationships 
 GBS, “About Blood and HIV” 
 Teen Health (2009): Building Character Module, Chapter 1, Lessons 

1-5 
 Teen Health (2009): Your Health and Wellness (front matter), 

lesson 4 
2. Predict situations that may challenge an 

individual’s core ethical values. 
 I/D  Responsive Classroom Approach 

 Teen Health (2009): Building Character Module, Chapter 1, Lessons 
1-4 (e-access, Chapter 3) 

3. Develop ways to proactively include peers 
with disabilities at home, at school, and in 
community activities.  

I D/C  Responsive Classroom Approach 
 Morning Meeting 
 Social Skills/lunch bunch 
 Teen Health (2009): Building Character Module, Chapter 1, Lessons 

1-4 (e-access, Chapter 3) 
D.  Advocacy and Service 
Content:  Participation in social and health or service-organization initiatives have a positive social impact. 
1. Appraise the goals of various community or 

service-organization initiatives to determine 
opportunities for volunteer service.  

D C  Social Studies Curriculum 
 GBS, “About Blood and HIV” 
 GBS, “Danger Ahead: The Truth About Drugs” 
 GBS, “First Aid Facts”, Lesson 3 
 Teen Health (2009): Your Health and Wellness (front matter) 
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 5 6 Resources 
*GBS - Great Body Shop 

2. Develop a position about a health issue in 
order to inform peers. 

 I  Teen Health (2009): Your Health and Wellness (front matter) 

2.3  Drugs and Medicines All students will acquire knowledge about alcohol, tobacco, other drugs, and medicines 
and apply these concepts to support a healthy, active lifestyle. 

A.  Medicines 
Content:  Medicines come in a variety of forms (prescription medicines, over-the counter medicines, medicinal supplements), are used for 
numerous reasons, and should be taken as directed in order to be safe and effective. 
1. Compare and Contrast short- and long-term 

effects and the potential for abuse of commonly 
used over-the counter and prescription 
medicines and herbal and medicinal 
supplements.  

I D  GBS, “Danger Ahead: Drugs”, Lesson 3 
 GBS, “Love Your Lungs”, Lesson 2 
 Teen Health (2009): Chapter 17: Using Medicine Wisely, Lesson 2 

& 3 

2. Compare information found on over-the-
counter and prescription medicines. 

I D  GBS, “Danger Ahead: The Truth about Drugs” 
 LEAD Curriculum 
 Teen Health (2009): Chapter 17: Using Medicine Wisely , Lesson 1 

B.  Alcohol, Tobacco, and Other Drugs 
Content:  There is a strong relationship between individuals who abuse drugs and increased intentional and unintentional health-risk behaviors. 
1. Explain the system of drug classification and 

why it is useful in preventing substance abuse. 
D C  LEAD Curriculum 

 Teen Health (2009): Drugs (e-access, Chapter 16) 
2. Relate tobacco use and the incidence of 

disease. 
I/D C  GBS, “Love Your Lungs”, Lesson 3 

 LEAD Curriculum 
 Teen Health (2009): Tobacco (e-access, Chapter 14) 

3. Compare the effect of laws, policies, and 
procedures on smokers and nonsmokers. 

I I/D  LEAD Curriculum 
 GBS, “Love Your Lungs” 
 www.Smoking.us.legal.com 
 www.state.nj.us/health/ctcp/smokefree 
 

4. Determine the impact of the use and abuse of 
alcohol on the incidence of illness, injuries, and 
disease, the increase of risky health behaviors, 
and the likelihood of harm to one’s health. 

D C  LEAD Curriculum 
 Teen Health (2009): Chapter 15: Alcohol (e-access) 
 

http://www.smoking.us.legal.com/
http://www.state.nj.us/health/ctcp/smokefree
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 5 6 Resources 
*GBS - Great Body Shop 

5. Determine situations where the use of alcohol 
and other drugs influence decision-making and 
can place one at risk. 

D C  LEAD Curriculum 
 Teen Health (2009): Chapter 15: Alcohol (e-access) 

6. Summarize the signs and symptoms of inhalant 
abuse. 

 I/D/C  LEAD Curriculum 
 Teen Health (2009): Chapter 16: Drugs (e-access) 

7. Analyze the relationship between injected drug 
use and diseases such as HIV/AIDS and 
hepatitis. 

D C  GBS, “About Blood and HIV”, Lesson 3 
 5th Grade Video “Facts About AIDS” 
 Teen Health (2009): Preventing Disease Module: Chapter 1 

Communicable Diseases (e-access, Chapter 18) 
C.  Dependency/Addiction and Treatment 
Content:  Substance abuse is caused by a variety of factors. 
1. Summarize the signs and symptoms of a 

substance abuse problem and the stages that 
lead to dependency/addiction. 

I D  LEAD Curriculum 
 GBS, “ Danger Ahead: Drugs”, Lessons 1 & 2 
 Teen Health (2009): Tobacco, Alcohol and  Other Drugs Module (e-

access, Chapters 14-17) 
2. Explain how wellness is affected during the 

stages of drug dependency/addiction. 
I D  LEAD Curriculum 

 GBS, “ Danger Ahead: The Truth about Drugs”, Lessons 1 & 2 
 Teen Health (2009): Your Health and Wellness 
 Teen Health (2009): Tobacco, Alcohol and Other Drugs Module (e-

access, Chapters 14-17) 
3. Determine the extent to which various factors 

contribute to the use and abuse of alcohol, 
tobacco, and other drugs by adolescents, such 
as peer pressure, low self-esteem, genetics, 
and poor role models. 

D C  LEAD Curriculum 
 GBS, “Danger Ahead: The Truth about Drugs”: Lesson 3 
 Teen Health (2009): Tobacco, Alcohol and Other Drugs Module (e-

access, Chapters 14-17) 

Content:  There are many ways to obtain help for treatment of alcohol, tobacco, and other substance abuse problems. 
4. Determine effective strategies to stop using 

alcohol, tobacco and other drugs, and that 
support the ability to remain drug-free. 

I D  LEAD Curriculum 
 GBS, “ Danger Ahead: The Truth about Drugs”, Lesson 2 
 Teen Health (2009): Tobacco, Alcohol and Other Drugs Module (e-

access, Chapters 14-17) 
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2.4  Human Relationships and Sexuality 
 

All students will acquire knowledge about the physical, emotional, and social aspects of 
human relationships and sexuality and apply these concepts to support a healthy, active 
lifestyle. 

A.  Relationships 
Content:  Healthy relationships require a mutual commitment. 

 5 6 Resources 
*GBS - Great Body Shop 

1. Compare and contrast how families may change 
over time. 

 I  Teen Health (2009): Building Healthy Relationships Module, 
Chapter 1, Lesson 2 (e-access, Chapter 1) 

2. Analyze the characteristics of healthy 
friendships and other relationships. 

 I/D  Teen Health (2009): Building Healthy Relationships Module, 
Chapter 1, Lesson 3 (e-access, Chapter 1) 

3. Examine the types of relationships adolescents 
may experience. 

 I/D  Teen Health (2009): Healthy Relationships and Sexuality, Chapter 
1, Lesson 3  

4. Demonstrate successful resolution of a 
problem(s) among friends and in other 
relationships. 

 I/D  Teen Health (2009): Conflict Resolution, Lesson 3 (e-access, 
Chapter 7) 

5. Compare and contrast the role of dating and 
dating behaviors in adolescence. 

 I  Teen Health (2009): Building Healthy Relationships Module, 
Chapter 1, Lesson 3  

B.  Sexuality 
Content:  Most significant physical, emotional, and mental growth changes occur during adolescence, but not necessarily at the same rates. 
1. Compare growth patterns of males and females 

during adolescence. 
I/D D  GBS, “Growing Up”, Lesson 2 

 5th Grade Puberty Video 
 Teen Health (2009): Health During the Life Cycle, Chapter 1, 

Lesson 1 (e-access, Chapter 11) 
Content:  Responsible actions regarding sexual behavior impact the health of oneself and others.  
2. Summarize strategies to remain abstinent and 

resist pressures to become sexually active. 
 

 I  Teen Health (2009): Building Healthy Relationships, Chapter 2, 
Lesson 3 

 Teen Health (2009): Dating Relationships and Abstinence, Lesson 
3 (e-access, Chapter 2) 

3. Determine behaviors that place on at risk for 
HIV/Aids, STIs, HPV, or unintended pregnancy.

I/D D  HIV/AIDS – Video, “Facts About HIV/AIDS” 
 Teen Health (2009): Building Healthy Relationships, Chapter 2, 

Lesson 2 
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 5 6 Resources 
4. Predict the possible physical, social, and 

emotional impacts of adolescent decisions 
regarding sexual behavior. 

 I  Teen Health (2009): Building Healthy Relationships, Chapter 2, 
Lesson 1 

C.  Pregnancy and Parenting 
Content:  Knowing the physiological process of how pregnancy occurs as well as development of the fetus leading to child birth contribute to a 
greater understanding of how and why a healthy environment should be provided for the pregnant mother. 
1. Summarize the sequence of fertilization, 

embryonic growth, and fetal development 
during pregnancy. 

I I/D  5th Grade Puberty Video  
 Teen Health (2009): Health During the Life Cycle, Chapter 1, 

Lesson 4 (e-access, Chapter 11) 
 Teen Health (2009): Chapter 12, Lesson 5 

2. Identify the signs and symptoms of 
pregnancy. 

 I/D  Teen Health (2009): Chapter 12, Lesson 4 

3. Identify prenatal practices that support a 
healthy pregnancy. 

 I  Teen Health (2009), Chapter 12, Lesson 5 
 Teen Health (2009): Healthy Relationships and Sexuality (HRS 3), 

Lesson 4 
Content:  Adolescent parents may have difficulty adjusting to emotional and financial responsibilities of parenthood. 
4. Predict challenges that may be faced by 

adolescent parents and their families. 
 I  Teen Health (2009): Healthy Relationships and Sexuality (HRS 3), 

Lesson 3 
 Teen Health (2009): Your Health and Wellness (front matter) 

2.5  Motor Skill Development All students will utilize safe, efficient, and effective movement to develop and maintain a 
healthy, active lifestyle. 

A.  Movement Skills and Concepts 
Content:  Understanding of fundamental concepts related to effective execution of actions provides the foundation for participation in games, 
sports, dance, and recreational activities. 
1. Explain and perform movement skills that 

combine mechanically correct movement in 
smooth flowing sequences in isolated (skill 
practice) and applied settings (games, sports, 
dance, recreational). 

C C/M  P.E. Rhythm and Dance Unit 
 P.E. Camouflage Fitness Unit  
 Individual/Team Sports and Activities (e.g. Basketball) 
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 5 6 Resources 
2. Explain concepts of force and motion and 

demonstrate control while modifying force, 
flow, and speed, and levels in interactive 
dynamic environments. 

C M  Individual/Team Sports and Activities (e.g. Shot Put) 
 Bowling 

3. Create and demonstrate planned movement 
sequences, individually and with others, based 
on tempo, beat, rhythm, and music (creative, 
cultural, social, and fitness dance). 

C C  P.E. Rhythm and Dance Unit 

Content:  Performing movement skills effectively is often based on an individual’s ability to analyze one’s own performance as well as receive 
constructive feedback from others. 
4. Use self evaluation and external feedback to 

detect and correct errors in one’s movement 
performance. 

C M  Individual/Team Sports and Activities (e.g. Volleyball) 
 Track and Field 
 P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 

B.  Strategy 
Content:  There is a relationship between applying effective tactical strategies and achieving individual and team goals when competing in 
games 
1. Demonstrate the use of offensive, defensive, 

and cooperative strategies in individual, dual, 
team and group activities. 

C C/M  Individual/Team Sports and Activities 
 Flag Football 
 Soccer 

2. Compare and contrast strategies used to impact 
team and group effectiveness and make 
modifications for improvement. 

D D  P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 
 Team Sports and Activities 
 Slug Ball 
 Mat Ball 
 Basketball Scramble 
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C.  Sportsmanship, Rules, and Safety 
Content:  Practicing appropriate and safe behaviors while participating in and viewing games, sports, and other competitive events contributes 
to enjoyment of the event. 

 5 6 Resources 
1. Compare the roles and responsibilities of 

players and observers and recommend 
strategies to enhance sportsmanship like 
behavior. 

C C/M  Team Sports/Activities  
 Handball 
 Sideline Soccer 
 P.E. Camouflage Fitness Unit 

2. Apply rules and procedures for specific 
game/sport activities and describe how they 
enhance participation and safety.  

C C/M  Individual/Team Sports and Activities 
 Capture The Flag 
 P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 

3. Relate the origin and rules associated with 
certain games, sports, and dance to different 
cultures. 

C C  Track and Field 
 Social Studies, Core Literature 
 P.E. Rhythm and Dance Unit 

 

 
 

2.6  Fitness All students will apply health related and skill related fitness concepts and skills to develop 
and maintain a healthy, active lifestyle 

A.  Fitness and Physical Activity  
Content:  Knowing and applying a variety of effective fitness principles over time enhances personal fitness level, performance, and health 
status. 
1. Analyze the social, emotional, and health 

benefits of selected physical experiences. 
D C  Fitness Circuit 

 P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 

2. Determine to what extent various activities 
improve skill related fitness versus health-
related fitness. 

D C  Turtle Tag 
 P.E. Camouflage Fitness Unit 
 P.E. Rhythm and Dance Unit 

3. Develop and implement a fitness plan based on 
the assessment on one’s personal fitness level 
and monitor health/fitness indicators before, 
during, and after the program. 

D/C C/M  Fitness Circuit 
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4. Predict how factors such as health status, 
interests, environmental conditions, and 
available time may impact personal fitness. 

D/C M  GBS, “Becoming a Lifelong Learner” 
 GBS, “The Cycle of Life” 
 GBS, “Social and Emotional Health” 
 Teen Health 2014 

5. Relate physical activity, healthy eating, and 
body composition to personal fitness and 
health. 

I/D D/C  P.E. Camouflage Fitness Unit 
 Teen Health (2009): Your Health and Wellness 
 Teen Health (2014): Chapter 10: Physical Activity 

6. Explain and apply the training principles of 
frequency, intensity, time and type (FITT) to 
improve personal fitness. 

I D/C  Walk\run 
 Fitness Circuit 
 P.E. Camouflage Fitness Unit 

7. Evaluate the short and long term effects of 
anabolic steroids and other performance 
enhancing substances on personal health. 

I D/C  Teen Health (2014): Chapter 17: Using Medicines Wisely 
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GRADE LEVEL PROFICIENCIES AND ELABORATIONS  
 

Grades 7-8 
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2.1  Wellness All students will acquire health promotion concepts and skills to support a healthy, active lifestyle. 
A.  Personal Growth and Development 
Content:  Developing and maintaining wellness requires ongoing evaluation of factors impacting health and modifying lifestyle behaviors 
accordingly. 
 7 8 Resources 
1. Assess and apply health data to enhance 

each dimension of personal wellness. 
M M  FitnessGram 

 All P.E. units 
2. Compare and contrast the impact of genetics, 

family history, personal health practices, and 
environment on personal growth and 
development in each life stage.  

M M  Science Curriculum 
 Teen Health 2014 e-resources 

3. Relate advances in technology to maintaining 
and improving personal health. 

I D  Teen Health 2014 e-resources 
 www.webhealthcentre.com/healthyliving  
 www.healthypeople.gov 
 

4. Determine the impact of marketing 
techniques on the sale of personal hygiene 
products, practices, and services.  

M M  Family and Consumer Science 
 Teen Health (2009): Your Health and Wellness 
 

B.  Nutrition 
Content:  Eating patterns are influenced by a variety of factors. 
1. Analyze how culture, health status, age, and 

eating environment influence personal eating 
patterns and recommend ways to provide 
nutritional balance. 

C/M M  Family and Consumer Science 
 choosemyplate.gov 
 Teen Health (2009): Nutrition and Physical Activity Module,  

Chapter 1, lesson 2 (e-access, Chapters 9 & 10) 
2. Identify and defend healthy ways for 

adolescents to lose, gain, or maintain weight. 
C/M M  Family and Consumer Science 

 Teen Health (2009): Nutrition and Physical Activity Module,  
Chapter 1, lesson 2 (e-access, Chapters 9 & 10) 

3. Design a weekly nutritional plan for families 
with different lifestyles, resources, special 
needs, and cultural backgrounds. 

C/M M  Family and Consumer Science:  Nutrition 

4. Analyze the nutritional value of new products 
and supplements. 

C/M M  Family and Consumer Science 

http://www.webhealthcentre.com/healthyliving
http://www.healthypeople.gov/
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C.  Diseases & Health Conditions 
Content:  The prevention and control of diseases and health conditions are affected by many factors. 
 7 8 Resources 
1. Evaluate emerging methods to diagnose and 

treat diseases and health conditions common 
in young adults in the United States and other 
countries, including hepatitis, sexually 
transmitted infections, HIV/AIDS, breast 
cancer, HPV, and testicular cancer. 

 I/D  Supplemental Videos (e.g., Human Relations Media - “The Latest 
About HIV and AIDS”, “The Biggest Myths about STIs”) 

 Teen Health (2009): Preventing Diseases Module, Chapter 1: 
Communicable Diseases, Lessons 1-5; Chapter 2: Noncommunicable 
Diseases, Lesson 2 

2. Analyze local, state, national and international 
public health efforts to prevent and control 
diseases and health conditions. 

I/D D/C  Teen Health (2009): Chapter 18: Communicable Disease, Lesson 1 

3. Analyze the impact of mental illness (e.g. 
depression, impulse disorders such as 
gambling or shopping, eating disorders, and 
bipolar disorders) on physical, social, and 
emotional well being. 

I/D D  Supplemental Videos (e.g., Human Relations Media - “The Latest 
About HIV and AIDS”, “The Biggest Myths about STIs”) 

 Teen Health (2009): Chapter 5: Mental and Emotional Health,  
Lesson 1 

D.  Safety 
Content:  Evaluating the potential for injury prior to engaging in unhealthy/risky behaviors impacts choices. 
1. Assess the degree of risk in a variety of 

situations and identify strategies to resist 
injury or harm to self and others. 

 I/D  Teen Health (2009): Safety and a Healthy Environment Module, 
Chapter 1, Lesson 1 (e-access, Chapter 20) 

2. Describe effective personal protection 
strategies used in public places and what to 
do when one’s safety is compromised. 

 I/D  Teen Health (2009): Conflict Resolution and Violence Prevention 
Module, Chapter 2, Lesson 2 (e-access, Chapter 8) 

 Supplemental Resources 
3. Analyze the causes and consequences of non-

compliance with the traffic safety system. 
 D  Teen Health (2009): Safety and a Healthy Environment Module, 

Chapter 1, Lesson 3 (e-access, Chapter 20) 
4. Demonstrate first aid procedures, including 

victim and situation assessment, basic life 
support, the care of head trauma, bleeding 
and wounds, burns, fractures, shock, and 
poisoning. 

 D  Teen Health (2009): Safety and a Healthy Environment Module, 
Chapter 1, Lesson 6 (e-access, Chapter 20) 

 American Red Cross resources 
 Technology applications such as: American Red Cross Basic First Aid  
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E.  Social and Emotional Health 
Content:  Social and emotional development impacts all components of wellness. 
 7 8 Resources 
1. Assess how personal assets, resiliency, and 

protective factors support healthy social and 
emotional health. 

I/D/C M  Teen Health (2009): Mental and Emotional Health, Lessons 3 & 4  
(e-access, Chapter 5) 

Content:  Respect and acceptance for individuals regardless of gender, sexual orientation, disability, ethnicity, socioeconomic background, religion, 
and/or culture provide a foundation for the prevention and resolution of conflict. 
2. Determine the effectiveness of existing home, 

school, and community efforts to address 
social and emotional health and prevent 
conflict. 

I/D C/M  Teen Health (2009): Healthy Relationships and Sexuality Module, 
Chapter 2, Lesson 2 

 Teen Health (2009): Conflict, Resolution and Violence Prevention 
Module, Chapter 1, Lessons 1-4 (e-access, Chapter 7) 

 Safe Dates: Healthy Relationships Unit, Lesson 6 
 Teen Health (2009): Teaching About Diversity Lessons 1-4 

3. Explain how culture influences the ways 
families and groups cope with crisis and 
change. 

I/D   Teen Health (2009): Mental and Emotional Health Module, Chapter 1, 
Lesson 4 (e-access, Chapter 5) 

 Safe Dates: Healthy Relationships Unit 
4. Compare and contrast stress management 

strategies that are used to address various 
types of stress-induced situations. 

I/D   Mental and Emotional Health Module, Lesson 3 & 4  
(e-access, Chapter 5) 

 Supplemental DVD: The Good, The Bad, and the Healthy 
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2.2  Integrated Skills All students will develop and use personal and interpersonal skills to support a healthy, active lifestyle. 
A.  Interpersonal Communication 
Content:  Effective interpersonal communication encompasses respect and acceptance for individuals regardless of gender, sexual orientation, 
disability, ethnicity, socioeconomic background, religion, and/or culture. 
 7 8 Resources 
1. Compare and contrast verbal and nonverbal 

interpersonal communication strategies in a 
variety of settings and cultures in different 
situations.  

I/D D/C  Teen Health (2009): Building Healthy Relationships, Lesson 1  
(e-access, Chapter 1) 

Content:  Effective communication is the basis for strengthening interpersonal interactions and relationships and resolving conflicts.  
2. Demonstrate the use of refusal, negotiation, 

and assertiveness skills when responding to 
peer pressure, disagreements, or conflicts.  

I/D C/M  Teen Health (2009): Building Healthy Relationships, Lesson 1 & 3  
(e-access, Chapter 1) 

 Safe Dates: Healthy Dating Relationships Unit, Sessions 1, 2, 3, 6  
 Safe Dates: Healthy Dating Relationships Unit, Sessions 3, 4, 7, 8 

(optional) 
B.  Decision Making and Goal Setting 
Content:  Every health-related decision has short and long-term consequences and affects the ability to reach health goals.   
1. Predict social situations that may require use 

of decision-making skills. 
D C  Teen Health (2009): Your Health and Wellness 

 Safe Dates: Healthy Dating Relationships Unit, Sessions 1, 2, 3, 6  
 Safe Dates: Healthy Dating Relationships Unit, Sessions 3, 4, 7, 8 

(optional) 
2. Justify when individual or collaborative 

decision-making is appropriate. 
D C  Teen Health (2009): Building Healthy Relationships, Lesson 1  

(e-access, Chapter 1) 
3. Analyze factors that support or hinder the 

achievement of personal health goals during 
different life stages.  

D C  Teen Health (2009): Health During the Life Cycle Module, Chapter 1, 
Lesson 5 (e-access, Chapter 11) 

 
C.  Character Development 
Content:  Working together toward common goals with individuals of different abilities and from different backgrounds develops and reinforces core 
ethical values.  
1. Analyze strategies to enhance character 

development in individual, group, and team 
activities.  

M M  Teen Health (2009): Your Health and Wellness 
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 7 8 Resources 
2. Analyze to what extent various cultures have 

responded effectively to individuals with 
disabilities.  

I/D C  Social Studies and Language Art Curriculum 

Content:  Rules, regulations, and policies regarding behavior provide a common framework that supports a safe, welcoming environment.  
3. Hypothesize reasons for personal and group 

adherence, or lack of adherence, to codes of 
conduct at home, locally, and in the 
worldwide community.  

D C  Your Health and Wellness 
 Social Studies Curriculum 

D.  Advocacy and Service 
Content:  Effective advocacy for a health or social issue is based on communicating accurate and reliable research about the issue and developing 
and implementing strategies to motivate others to address the issue. 
1. Plan and implement volunteer activities to 

benefit a local, state, national, or world health 
initiative.  

D/C C/M  Community Day of Service 
 Your Health and Wellness 

2. Defend a position on a health or social issue 
to activate community awareness and 
responsiveness.  

D/C C/M  Your Health and Wellness 

E.  Health Services and Information 
Content:  Potential solutions to health issues are dependent on health literacy and available resources. 
1. Evaluate various health products, services, 

and resources from different sources, 
including the Internet.  

I/D D/C  Your Health and Wellness, Lesson 2, 4 & 5 

Content:  Communicating health needs to trusted adults and professionals assists in the prevention, early detection, and treatment of health 
problems. 
2. Compare and contrast situations that require 

support from trusted adults or health 
professionals.  

I/D D/C  Your Health and Wellness, Lessons 2, 4 & 5 
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2.3  Drugs and Medicines All students will acquire knowledge about alcohol, tobacco, other drugs, and medicines and 

apply these concepts to support a healthy, active lifestyle. 
A.  Medicines 
Content:  Medicines come in a variety of forms (prescription medicines, over-the-counter medicines, medicinal supplements), are used for 
numerous reasons, and should be taken as directed in order to be safe and effective. 
 7 8 Resources 
1. Explain why the therapeutic effects and 

potential risks of commonly used over-the-
counter medicines, prescription drugs, and 
herbal and medicinal supplements vary in 
different individuals.  

I/D D/C  LEAD Curriculum 
 Tobacco, Alcohol, Drugs Module, Chapter 4, Lesson 2 (e-access, 

Chapters 17) 

2. Compare and contrast adolescent and adult 
abuse of prescription and over-the-counter 
medicines and the consequences of such 
abuse. 

I/D D/C  LEAD Curriculum 
 Tobacco, Alcohol, Drugs Module, Chapter 4, Lesson 3 (e-access  

Chapter 17) 

B.  Alcohol, Tobacco, and Other Drugs 
Content:  There is a strong relationship between individuals who abuse drugs and increased intentional and unintentional health-risk behaviors. 
1. Compare and contrast the physical and 

behavioral effects of commonly abused 
substances by adolescents. 

D/C M  LEAD Curriculum 
 Tobacco, Alcohol and Other Drugs, Chapter 3 (e-access, Chapter 16) 

2. Predict the legal and financial consequences 
of the use, sale, and possession of illegal 
substances. 

D/C M  LEAD Curriculum 
 Tobacco, Alcohol an Other Drugs, Chapter 1 (e-access, Chapter 14) 

3. Analyze the effects of all types of tobacco use 
on the aging process. 

D/C M  LEAD Curriculum 
 Teen Health 2014 virtual resources 

4. Compare and contrast smoking laws in New 
Jersey with other states and countries. 

D/C M  LEAD Curriculum 
 www.Smoking.us.legal.com 
 www.state.nj.us/health/ctcp/smokefree 

5. Explain the impact of alcohol and other drugs 
on those areas of the brain that control 
vision, sleep, coordination, and reaction time 
and the related impairment of behavior, 
judgment, and memory. 

D/C M  LEAD Curriculum 
 Tobacco, Alcohol an Other Drugs, Chapter 2  (e-access, Chapter  15) 

http://www.smoking.us.legal.com/
http://www.state.nj.us/health/ctcp/smokefree
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 7 8 Resources 
6. Relate the use of alcohol and other drugs to 

decision-making and risk for sexual assault, 
pregnancy, and STIs. 

I/D I/D  LEAD Curriculum 
 Teen Health 2014 virtual resources 

7. Explain the impact of inhalant use and abuse 
on social, emotional, mental, and physical 
wellness. 

I/D C/M  LEAD Curriculum 
 Teen Health (2009): Tobacco, Alcohol an Other Drugs, Chapter 3  

(e- access, Chapter 16) 
8. Analyze health risks associated with injected 

drug use. 
I D  LEAD Curriculum 

 Teen Health (2009): Preventing Disease, Chapter 1 (e-access, 
Chapter 18) 

C.  Dependency/Addiction and Treatment 
Content:  Substance abuse is caused by a variety of factors. 
1. Compare and contrast theories about 

dependency/addiction (such as genetic 
predisposition, gender-related predisposition, 
and multiple risks) and provide 
recommendations that support a drug free 
life. 

D/C C/M  LEAD Curriculum 
 Teen Health (2009): Tobacco and Alcohol Module, Chapter 1,  

Lesson 3; Chapter 2, Lesson 3; Chapter 3, Lesson 1 (e-access, 
Chapters 14-16) 

 Teen Health (2009): Chapter 10, Lesson 4 
 Teen Health (2009): Chapter 9, Lessons 4 & 5 

2. Summarize intervention strategies that assist 
family and friends to cope with the impact of 
substance abuse. 

D/C C/M  LEAD Curriculum 
 www.al-anon.alateen.org  
 

 

http://www.al-anon.alateen.org/
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2.4 Human Relationships and Sexuality All students will acquire knowledge about the physical, emotional, and social aspects of human 

relationships and sexuality and apply these concepts to support a healthy, active lifestyle. 
A.  Relationships 
Content:  The values acquired from family, culture, personal experiences, and friends impact all types of relationships. 
 7 8 Resources 
1. Predict how changes within a family can 

impact family members.  
I/D D  Teen Health (2009): Building Healthy Relationships, Lesson 2: Family 

relationships  (e-access, Chapter 1) 
 Safe Dates: Healthy Dating Relationships Unit, Sessions 1, 2, 3, 6  
 Safe Dates: Healthy Dating Relationships Unit, Sessions 3, 4, 7, 8 

(optional) 
2. Explain how the family unit impacts character 

development. 
I/D D  Teen Health (2009): Building Character and Preventing Bullying 

Module, Chapter 1, Lesson 1  (e-access, Chapter 3) 
3. Explain when the services of professionals are 

needed to intervene in relationships. 
I/D D  Safe Dates: Healthy Dating Relationships Unit, Sessions 1, 2, 3, 6  

 Safe Dates: Healthy Dating Relationships Unit, Sessions 3, 4, 7, 8 
(optional) 

4. Differentiate between affection, love, 
commitment, an sexual attraction. 

I/D D  Teen Health (2009): Healthy Relationships and Sexuality, Chapter 1, 
Lesson 3 

5. Determine when a relationship is unhealthy 
and explain effective strategies to end the 
relationship. 

I/D D/C  Safe Dates: Healthy Dating Relationships Unit, Sessions 1, 2, 3, 6  
 Safe Dates: Healthy Dating Relationships Unit, Sessions 3, 4, 7, 8 

(optional) 
6. Develop acceptable criteria for safe dating 

situations, such as dating in groups, setting 
limits, or only dating someone of the same 
age. 

I/D D/C  Teen Health (2009): Building Healthy Relationships, Chapter 2, 
Lesson 2: Healthy Dating Relationships 

 Safe Dates: Healthy Dating Relationships Unit, Sessions 1, 2, 3, 6  
 Safe Dates: Healthy Dating Relationships Unit, Sessions 3, 4, 7, 8 

(optional) 
B.  Sexuality 
Content:  Personal lifestyle habits and genetics influence sexual development as well as overall growth patterns. 
1. Analyze the influence of hormones, nutrition, 

the environment, and heredity on the 
physical, social, and emotional changes that 
occur during puberty. 

 I/D  Teen Health (2009): Health During the Life Cycle, Chapter 1, Lesson 
1 (e-access, Chapter 11) 
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Content:  Responsible actions regarding sexual behavior impact the health of oneself and others. 
 7 8 Resources 
2. Determine the benefits to sexual abstinence 

and develop strategies to resist pressures to 
become sexually active. 

 I/D  Teen Health (2009): Building Healthy Relationships, Chapter 2, 
Lesson 3 

3. Compare and contrast methods of 
contraception used by adolescents and 
factors that may influence their use. 

 I  Burlington County Health Department Contraceptive Pamphlets 

4. Relate certain behaviors to placing one a 
greater risk for HIV/AIDS, STIs and 
unintended pregnancy. 

 I/D  Teen Health (2009): Building Healthy Relationships, Chapter 2, 
Lesson 2 

Content:  Discussion of topics regarding sexuality requires a safe, supportive environment where sensitivity and respect is shown toward all. 
5. Discuss topics regarding gender identity, 

sexual orientation, and cultural stereotyping. 
I/D D  Diversity Lessons  

 Safe Dates: Healthy Dating Relationships Unit, Sessions 6  
 Teen Health (2009): Healthy Relationships and Sexuality, Chapter 3, 

Lesson 2 
Content:  Early detection strategies assist in the prevention and treatment of illness or disease. 
6. Explain the importance of practicing routine 

healthcare procedures such as breast self-
examination, testicular examinations, and 
HPV vaccine. 

 I/D  Teen Health (2009): Health During the Life Cycle, Chapter 1,  
Lessons 2 & 3 (e-access, Chapter 11) 

 Teen Health (2009): Communicable Diseases, Lesson 4 (e-access, 
Chapter 18) 

C.  Pregnancy and Parenting 
Content: Pregnancy, childbirth, and parenthood are significant events that cause numerous changes in one’s life and the lives of others. 
1. Summarize the signs and symptoms of 

pregnancy and the methods available to 
confirm pregnancy. 

 I/D  Teen Health (2009): Healthy Relationships and Sexuality (HRS 3), 
Lesson 4 

 Teen Health (2009), Chapter 12, Lessons 4 & 5 
2. Distinguish physical, social, and emotional 

changes that occur during each stage of 
pregnancy, including the stages of labor and 
childbirth and the adjustment period following 
birth. 

 I/D  Teen Health (2009): Health During the Life Cycle Module, Chapter 1, 
Lesson 4 (e-access, Chapter 11) 

 Teen Health (2009): Healthy Relationships and Sexuality (HRS 3), 
Lesson 4 

3. Determine effective strategies and resources 
to assist with parenting. 

 I/D  Teen Health (2009): Healthy Relationships and Sexuality (HRS 3), 
Lessons 2-4 
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 7 8 Resources 
4. Predict short- and long-term impacts of teen 

pregnancy. 
 I/D  Teen Health (2009): Healthy Relationships and Sexuality, Chapter 3, 

Lesson 3 
5. Correlate prenatal care with the prevention of 

complications that may occur during 
pregnancy and childbirth. 

 I/D  Teen Health (2009): Healthy Relationships and Sexuality (HRS 3), 
Lessons 3-4 

 Teen Health (2009), Chapter 12, Lesson 5 
 
 
2.5 Motor skill development All students will utilize safe, efficient, and effective movement to develop and maintain a healthy, active 

lifestyle. 
A.  Movement skills and concepts 
Content:  Movement skill performance is primarily impacted by the quality of instruction, practice, assessment, feedback, and effort. 
1. Explain and demonstrate the transition of 

movement skills from isolated (skill practice) 
into applied settings (games, sport, dance, 
and recreational activities). 

C C  Rhythm and Dance 
 Individual/Team Sports and Activities (e.g. Transition Basketball, 

Alternative Games, Volleyball) 

2. Apply the concepts of force and motion 
(weight transfer, power, speed, agility, range 
of motion) to impact performance. 

D C  Individual Sports and Activities 
 Shot Put  
 Shuttle Run 
 Fitness 

3. Create, explain, and demonstrate, as a small 
group, a planned movement sequence that 
includes changes in rhythm, tempo, and 
musical style (creative, cultural, social, and 
fitness dance). 

D/C C  Rhythm and Dance 

4. Detect, analyze, and correct errors and apply 
refine movement skills. 

D/C C  Volleyball 
 Bowling 

B.  Strategy 
Content:  Individual and team execution in games, sports, and other activity situations is based on the interaction of tactical use of strategies, 
positive mental attitudes, competent skill levels, and teamwork. 
1. Compare and contrast the use of offensive, 

defensive, and cooperative strategies in a 
variety of settings. 

D C  Team Sports and Activities, Alternative Games (e.g. QB Rescue) 

2. Assess the effectiveness of specific mental 
strategies applied to improve performance. 

D C  Individual/Team Sports and Activities 
 (e.g. Volleyball, Speedball) 
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 7 8 Resources 
3. Analyze individual and team effectiveness in 

achieving a goal and make recommendations 
for improvement. 

I/D C  Individual/Team Sports & Activities (e.g. Basketball) 
 Fitness 

 
 
C.  Sportsmanship, Rules, and Safety 
Content:  Self-initiated behaviors that promote personal and group success include safety practices, adherence to rules, etiquette, cooperation, 
teamwork, ethical behavior, and positive social interaction. 
1. Assess player behavior for evidence of 

sportsmanship in individual, small-group, and 
team activities. 

C C  Basketball 

2. Summarize types of equipment, products, 
procedures, and rules that contribute to the 
safety of specific individual, small group, and 
team activities. 

C C  Safety and School Rules 

Content:  Movement activities provide a timeless opportunity to connect with people around the world. 
3. Analyze the impact of different world cultures 

on present day games, sports, and dance. 
C M  Dance 

 Touchball 
 Olympic Unit 
 Social Studies Curriculum 

 
 
2.6  Fitness All students will apply health related and skill related fitness concepts and skills to develop and maintain 

a healthy, active lifestyle. 
A.  Fitness & Physical Activity  
Content:  Knowing and applying a variety of effective training principles over time enhances personal fitness level. 
1. Summarize the short and long-term physical, 

social, and emotional benefits of regular 
physical activity. 

C C  Fitness Walk/Run 

2. Use health data to develop and implement a 
personal fitness plan and evaluate its 
effectiveness. 

C C  Classroom Discussion 
 Technology Applications 
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 7 8 Resources 
3. Analyze how medical and technological 

advances impact personal fitness. 
D C  Teen Health 2014, Chapter 14 (e-access) 

 United Streaming 
 Pedometers 

4. Determine ways to achieve a healthy body 
composition through healthy eating, physical 
activity, and other lifestyle behaviors. 

C M  Teen Health (2009): Your Health and Wellness 
 Teen Health 2014, Chapters 5, 9, 10, 11, 12, 14-17 
 Classroom Discussion 
 Multimedia Research 
 United Streaming 

5. Use the primary principles of training (FITT) 
for the purposes of modifying personal levels 
of fitness. 

D D/C  Circuit Training 

6. Determine the physical, behavioral, legal, and 
ethical consequences of the use of anabolic 
steroids and other performance-enhancing 
substances. 

M M  Teen Health 2014, Chapter 17 
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INTERDISCIPLINARY CONNECTIONS 

Interdisciplinary learning develops real-world, multi-faceted knowledge.  
Integration identifies logical connections between and among the content and learning 
experiences in all areas of the curriculum.  Integrating and connecting various content 
areas improves learning outcomes and provides more authentic and relevant 
experiences for students.  Interdisciplinary connections both enrich and extend 
learning.  In Evesham, interdisciplinary connections are studies that cross the 
boundaries of two or more district disciplines such as mathematics and art or literature 
and science.  By purposefully looking for “essential concepts” and “big ideas,” we 
purposefully design deliberate integration of the various content areas wherever 
appropriate. This includes, but is not limited to examining how curriculum themes, 
project-based learning, understanding by design, essential questions, inquiry 
approaches, curriculum mapping, and the standards merge, while always keeping 
student best interests at the heart of this work.  The following areas are integrated into 
all areas of the Comprehensive Health Curriculum: 

Reading: 
 
Key Ideas and Details: 
CCSS.ELA-LITERACY.CCRA.R.1 
Read closely to determine what the text says explicitly and to make logical inferences 
from it; cite specific textual evidence when writing or speaking to support conclusions 
drawn from the text. 
CCSS.ELA-LITERACY.CCRA.R.2 
Determine central ideas or themes of a text and analyze their development; summarize 
the key supporting details and ideas. 
CCSS.ELA-LITERACY.CCRA.R.3 
Analyze how and why individuals, events, or ideas develop and interact over the course 
of a text. 
 
Craft and Structure: 
CCSS.ELA-LITERACY.CCRA.R.4 
Interpret words and phrases as they are used in a text, including determining technical, 
connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone. 
CCSS.ELA-LITERACY.CCRA.R.5 
Analyze the structure of texts, including how specific sentences, paragraphs, and larger 
portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and 
the whole. 
CCSS.ELA-LITERACY.CCRA.R.6 
Assess how point of view or purpose shapes the content and style of a text. 
 

 

http://www.corestandards.org/ELA-Literacy/CCRA/R/1/
http://www.corestandards.org/ELA-Literacy/CCRA/R/2/
http://www.corestandards.org/ELA-Literacy/CCRA/R/3/
http://www.corestandards.org/ELA-Literacy/CCRA/R/4/
http://www.corestandards.org/ELA-Literacy/CCRA/R/5/
http://www.corestandards.org/ELA-Literacy/CCRA/R/6/
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Integration of Knowledge and Ideas: 
CCSS.ELA-LITERACY.CCRA.R.7 
Integrate and evaluate content presented in diverse media and formats, including 
visually and quantitatively, as well as in words.1 
CCSS.ELA-LITERACY.CCRA.R.8 
Delineate and evaluate the argument and specific claims in a text, including the validity 
of the reasoning as well as the relevance and sufficiency of the evidence. 
CCSS.ELA-LITERACY.CCRA.R.9 
Analyze how two or more texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take. 
 
Range of Reading and Level of Text Complexity: 
CCSS.ELA-LITERACY.CCRA.R.10 
Read and comprehend complex literary and informational texts independently and 
proficiently. 
 
Writing: 
 
Text Types and Purposes1: 
CCSS.ELA-LITERACY.CCRA.W.1 
Write arguments to support claims in an analysis of substantive topics or texts using 
valid reasoning and relevant and sufficient evidence. 
CCSS.ELA-LITERACY.CCRA.W.2 
Write informative/explanatory texts to examine and convey complex ideas and 
information clearly and accurately through the effective selection, organization, and 
analysis of content. 
 
Production and Distribution of Writing: 
CCSS.ELA-LITERACY.CCRA.W.4 
Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience. 
CCSS.ELA-LITERACY.CCRA.W.6 
Use technology, including the Internet, to produce and publish writing and to interact 
and collaborate with others. 
 
Research to Build and Present Knowledge: 
CCSS.ELA-LITERACY.CCRA.W.7 
Conduct short as well as more sustained research projects based on focused questions, 
demonstrating understanding of the subject under investigation. 
CCSS.ELA-LITERACY.CCRA.W.8 
Gather relevant information from multiple print and digital sources, assess the credibility 
and accuracy of each source, and integrate the information while avoiding plagiarism. 

 

http://www.corestandards.org/ELA-Literacy/CCRA/R/7/
http://www.corestandards.org/ELA-Literacy/CCRA/R/8/
http://www.corestandards.org/ELA-Literacy/CCRA/R/9/
http://www.corestandards.org/ELA-Literacy/CCRA/R/10/
http://www.corestandards.org/ELA-Literacy/CCRA/W/1/
http://www.corestandards.org/ELA-Literacy/CCRA/W/2/
http://www.corestandards.org/ELA-Literacy/CCRA/W/4/
http://www.corestandards.org/ELA-Literacy/CCRA/W/6/
http://www.corestandards.org/ELA-Literacy/CCRA/W/7/
http://www.corestandards.org/ELA-Literacy/CCRA/W/8/
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CCSS.ELA-LITERACY.CCRA.W.9 
Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 
 
Speaking and Listening: 
 
Comprehension and Collaboration: 
CCSS.ELA-LITERACY.CCRA.SL.1 
Prepare for and participate effectively in a range of conversations and collaborations 
with diverse partners, building on others' ideas and expressing their own clearly and 
persuasively. 
CCSS.ELA-LITERACY.CCRA.SL.2 
Integrate and evaluate information presented in diverse media and formats, including 
visually, quantitatively, and orally. 
CCSS.ELA-LITERACY.CCRA.SL.3 
Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric. 
 
Presentation of Knowledge and Ideas: 
CCSS.ELA-LITERACY.CCRA.SL.4 
Present information, findings, and supporting evidence such that listeners can follow 
the line of reasoning and the organization, development, and style are appropriate to 
task, purpose, and audience. 
CCSS.ELA-LITERACY.CCRA.SL.5 
Make strategic use of digital media and visual displays of data to express information 
and enhance understanding of presentations. 
CCSS.ELA-LITERACY.CCRA.SL.6 
Adapt speech to a variety of contexts and communicative tasks, demonstrating 
command of formal English when indicated or appropriate. 
 
Conventions of Standard English: 
CCSS.ELA-LITERACY.CCRA.L.1 
Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 
CCSS.ELA-LITERACY.CCRA.L.2 
Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 
 
Knowledge of Language: 
CCSS.ELA-LITERACY.CCRA.L.3 
Apply knowledge of language to understand how language functions in different 
contexts, to make effective choices for meaning or style, and to comprehend more fully 
when reading or listening. 
 

 

http://www.corestandards.org/ELA-Literacy/CCRA/W/9/
http://www.corestandards.org/ELA-Literacy/CCRA/SL/1/
http://www.corestandards.org/ELA-Literacy/CCRA/SL/2/
http://www.corestandards.org/ELA-Literacy/CCRA/SL/3/
http://www.corestandards.org/ELA-Literacy/CCRA/SL/4/
http://www.corestandards.org/ELA-Literacy/CCRA/SL/5/
http://www.corestandards.org/ELA-Literacy/CCRA/SL/6/
http://www.corestandards.org/ELA-Literacy/CCRA/L/1/
http://www.corestandards.org/ELA-Literacy/CCRA/L/2/
http://www.corestandards.org/ELA-Literacy/CCRA/L/3/


73 

Vocabulary Acquisition and Use: 
CCSS.ELA-LITERACY.CCRA.L.4 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate. 
CCSS.ELA-LITERACY.CCRA.L.6 
Acquire and use accurately a range of general academic and domain-specific words and 
phrases sufficient for reading, writing, speaking, and listening at the college and career 
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression. 
 
Mathematics: 
 
CCSS.MATH.PRACTICE.MP1 Make sense of problems and persevere in solving them. 
CCSS.MATH.PRACTICE.MP2 Reason abstractly and quantitatively. 
CCSS.MATH.PRACTICE.MP3 Construct viable arguments and critique the reasoning of 
others. 
CCSS.MATH.PRACTICE.MP5 Use appropriate tools strategically. 
CCSS.MATH.PRACTICE.MP6 Attend to precision. 
CCSS.MATH.PRACTICE.MP7 Look for and make use of structure. 
CCSS.MATH.PRACTICE.MP8 Look for and express regularity in repeated reasoning. 
 
Science and Engineering Practices (NGSS): 
 Asking questions and defining problems 
 Developing and using models 
 Planning and carrying out investigations  
 Analyzing and interpreting data 
 Using mathematics and computational thinking 
 Constructing explanations and designing solutions 
 Engaging in argument from evidence 
 Obtaining, evaluating and communicating evidence  
 
Social Studies: 
 
Social Studies Standard 6.3:  Active Citizenship in the 21st Century:  All students will 
acquire the skills needed to be active, informed citizens who value diversity and 
promote cultural understanding by working collaboratively to address the challenges 
that are inherent in living in an interconnected world. 
 

 

http://www.corestandards.org/ELA-Literacy/CCRA/L/4/
http://www.corestandards.org/ELA-Literacy/CCRA/L/6/
http://www.corestandards.org/Math/Practice/MP1/
http://www.corestandards.org/Math/Practice/MP2/
http://www.corestandards.org/Math/Practice/MP3/
http://www.corestandards.org/Math/Practice/MP5/
http://www.corestandards.org/Math/Practice/MP6/
http://www.corestandards.org/Math/Practice/MP7/
http://www.corestandards.org/Math/Practice/MP8/
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Technology: 
 
Technology Standard 8.1:  All students will use digital tools to access, manage, 
evaluate, and synthesize information in order to solve problems individually and 
collaboratively and to create and communicate knowledge. 
 
Technology Standard 8.2:  All students will develop an understanding of the nature and 
impact of technology, engineering, technological design, computational thinking and the 
designed world, as they relate to the individual, global society, and the environment. 
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SCOPE AND SEQUENCE 
 

Elementary K-5 Physical Education  
Unit Cooperation: 

Activities that encourage 
our students to work 

together to be successful. 

Manipulatives: 
Activities that focus 

on throwing, 
striking, and 

kicking, as well as 
offensive and 

defensive 
strategies. 

Mind & Muscle: 
Activities that 
incorporate 

muscular and 
cognitive skills, as 

well as 
interdisciplinary 

connections. 

Rhythm &  
Dance: 

Activities should 
afford students 
opportunities to 

cooperate, perform, 
and observe a 

variety of locomotor 
and nonlocomotor 

skills. 

Camouflage 
Fitness:   

Engages students in 
individual, partner 
and small group 

fitness tasks 
disguised as high 

interest games and 
activities. 

Movement:  
Activities focus on 

improving 
kinesthetic 

awareness and 
balance. 

Number of 
Sessions 4-6 4-6 4-6 2-4 3-4 4-6 

Suggested 
Activities 

Drive the Bus  
Parachute 
Buddy Walkers 
Stepping Stones/Hot 
Chocolate River  
Cooperative Omnikin  
Pass the Hoop  
Trucks and Trailers Trust 
Trains  
Trust Walks 
Treasure Chest  
 

Catching 
One Step  
Two Catch   
Throwing 
Skyline Express  
Battleball  
Castleball/Hula Huts 
Striking 
Ga Ga Ball 
Scatterball   
Duchess Round 
Kicking  
Soccer Dribble Cone 
Game  
Ghostbuster Soccer  
Meg Competition  
Duchess Rounds  

Ingredients Relay 
Math Slap 
Recycle Relay   
Skeleton Relay  
Scrabble Relay  
Fitness Monopoly  
Pyramid battle   
Games Fro 
m Around the World 
 

Locomotor Skills to 
Rhythm 
Macarena, 
Chicken Dance, 
Hand Jive 
Line Dancing 
Contemporary 
Dancing 
Square Dancing 
Virtual Dance 
Create Dances 
Cotton Eye Joe 
Cupid Shuffle 
Electric Slide 
Men In Black 
 
 

Builders and 
Bulldozers 
Fitness Circuits  
Fitness Relays 
Fitness Tag 
Monster Mash 
 

Musical Hoops  
Clothespin Tag  
Bag Tag  
Animal Walks 
 Freeze Dance  
Self Space Activities 
 
 

 
**Please Note:  Implementation of the skills/applications will overlap at times throughout the year and will vary by 

grade level based on the activities selected.  The sessions are not required to be consecutive and will be based on the 
needs of the students, as well as the availability of equipment and space. 
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Middle School 6-8 Physical Education 
 

Skill/Application Time Period 

Basketball 7-10 Sessions 

Volleyball 7-10 Sessions 

Fitness Activities 75-90 
Sessions 

Flag Football 4-6 Sessions 

Paddle Tennis 3-5 Sessions 

Track and Field 6-8 Sessions 

Dance 2-4 Sessions 

Soccer 3-6 Sessions 

Hockey 3-6 Sessions 

Ping Pong 3-6 Sessions 

Alternative Games  20-30 
Sessions 

 
**Please Note:  Implementation of the skills/applications will overlap at 
times throughout the year and will vary by grade level based on the activities 
selected.  The sessions are not required to be consecutive and will be based 
on the needs of the students, as well as the availability of equipment and 
space.  
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Health  
Unit Overviews 

 
K - 5 Health Year-at-a-Glance 

 

Kindergarten Grade 1 Grade 2 Grade 3 
Grade 4 

Great Body 
Shop 

Grade 5 
Great Body 

Shop 

Bus Safety Pedestrian 
Safety Bike Safety 

Personal 
Safety/Decision 
Making 

Community 
Safety 

All the Right 
Stuff 

Warning 
Symbols Personal Space Stranger Safety First Aid It’s My Body! First Aid Facts 

Nutrition Nutrition Wellness and 
Nutrition Nutrition The Digestive 

System 
You Are What 
You Eat 

Germs Sharing Making 
Decisions 

Character 
Development 
(Bullying & 
Accepting 
Individuals with 
Disabilities 

Be Cool, Keep 
Clean Growing Up 

 Drug 
Awareness 

Drugs and 
Medicines 

Drugs and 
Medicines No Smoking! 

Danger Ahead:  
The Truth 
About Drugs 

  Family  Let’s Talk 
Teeth 

Love Your 
Lungs 

    
Stay Drug - 
Free! Build 
Your Assets! 

Those Crazy, 
Mixed-Up 
Emotions 

    

All About HIV 
and The 
Immune 
System 

About Blood 
and HIV 

    
Your Incredible 
Hearing 
Machine 

Brainstorms:  
Your Central 
Nervous 
System 

    Exercise Bones and 
Muscles 
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Grade 6 - 8 Health Year-at-a-Glance 
 

Grade 6 Grade 7 Grade 8 

Wellness Healthy Dating 
Relationships (4) 

Healthy Dating 
Relationships (4+) 

Disease Prevention Diversity Lessons (4) Abuse  

Safety Mental Health Safety 

Communication/ 
Character Education/ 
Decision Making/ 
Friendship 

Communication/ 
Decision Making 

Communication/ 
Decision Making 

Drugs/Alcohol Drugs/Alcohol Drugs/Alcohol 
Dependency/Addiction 

Life Cycle  Pregnancy 

 

 
6th Grade 
 
The sixth grade curriculum introduces the students to the health triangle and considers 
the question: “What is health?” A particular emphasis is placed on understanding the 
interconnectedness of health and wellness by building health skills, decision making, 
and improving communication skills. Students participate in various collaborative 
activities to build character, as well as identify strategies to prevent bullying and 
promote safe schools/communities. The significant physical, emotional, and mental 
growth changes of adolescents are a focus of instruction, including heredity and human 
development, as well as the male and female reproductive system. Additional topics of 
study include drugs/alcohol, disease awareness/prevention, and stages of the life cycle. 
 

7th Grade 
 
The seventh grade health curriculum continues to enhance students’ development of 
health literacy with a particular emphasis on understanding mental health and 
establishing healthy relationships. Topics of study include recognizing emotions, 
managing stress, improving self esteem and body image, as well as learning various 
disorders associated with this domain and seeking appropriate intervention. Teachers 
facilitate discussion, role play, and various group projects are utilized to define 
characteristics of caring relationships, identify warning signs of abuse, and recognize 
stereotypes. Students collaborate to explore various diversity issues and enhance 

 



79 

communication skills. In addition to classroom instruction, students receive LEAD (Law 
Enforcement Against Drugs) instruction once a week from the Evesham Township 
Police Department.  
 

8th Grade 
 
At the culmination of the middle school program, the focus of the eighth grade 
curriculum is on improving social health. Students continue to practice decision making 
skills, conflict resolution, and communication skills, specifically distinguishing the 
subtleties between verbal and nonverbal communication. The prior study of building 
healthy relationships is extended to explore dynamics among friends, families and 
dating relationships. Students learn effective strategies for responding to peer pressure, 
as well as recognizing potentially abusive relationships and providing help. Additional 
topics of study include drugs/alcohol, particularly how their use influences behavior, 
addiction/dependency, and conflict resolution/violence prevention. Emphasis is placed 
on responsible actions impacting the health of oneself and others, including but not 
limited to behaviors that place one at a greater risk for HIV/AIDS, STIs, and unintended 
pregnancy. With respect to sexuality, the students also compare methods of 
contraception and determine the benefits of abstinence. 
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21st CENTURY LIFE AND CAREER SKILLS 

In today's global economy, students need to be lifelong learners who have the knowledge and skills to 
adapt to an evolving workplace and world. To address these demands, Standard 9, 21st Century Life 
and Careers, establishes clear guidelines for what students need to know and be able to do in order 
to be successful in their future careers and to achieve financial independence. 

In Evesham, 21st century life and career skills focus on enabling student to make informed decisions 
that will prepare them to engage as active citizens in a dynamic global society and to successfully 
meet the challenges and opportunities of the 21st century global workplace.  Therefore, these life and 
career skills are integrated across the K-8 curriculum in various subject areas, where appropriate.  It 
is our goal to build a solid foundation for the high school that foster a population that: 

 Continually self-reflects and seeks to improve the essential life and career practices that lead 
to success. 

 Uses effective communication and collaboration skills and resources to interact with a global 
society. 

 Is financially literate and financially responsible at home and in the broader community. 

 Is knowledgeable about careers and can plan, execute, and alter career goals in response to 
changing societal and economic conditions. 

 Seeks to attain skill and content mastery to achieve success in a chosen career path. 

The following chart further elaborates on Standard 9 and identifies areas across the curriculum where 
these concepts and skills are integrated into instruction.   

 Career Ready Practices 
These practices outline the skills that all individuals need to have to truly be adaptable, 
reflective, and proactive in life and careers. These are researched practices that are essential 
to career readiness. 

 9.1 Personal Financial Literacy 
This standard outlines the important fiscal knowledge, habits, and skills that must be mastered 
in order for students to make informed decisions about personal finance. Financial literacy is 
an integral component of a student's college and career readiness, enabling students to 
achieve fulfilling, financially-secure, and successful careers. 

 9.2 Career Awareness, Exploration, and Preparation 
This standard outlines the importance of being knowledgeable about one's interests and 
talents, and being well informed about postsecondary and career options, career planning, and 
career requirements. 

 
 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
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2014 New Jersey Core Curriculum Content Standards – 21st-Century Life and Careers 

*CPIs to reach by grade 4 
 
Standard 9.1 Personal Financial Literacy: All students will develop skills and strategies that promote personal and financial 

responsibility related to financial planning, savings, investment, and charitable giving in the global economy. 
 
Strand A. Income and Careers 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Educational achievement, career 
choice, and entrepreneurial skills all 
play a role in achieving a desired 
lifestyle. 

9.1.4.A.1 Explain the difference between a career 
and a job, and identify various jobs in the 
community and the related earnings. 

3rd Grade Communities Unit  
 
Technology Curriculum- Financial 
Literacy Unit, Careers Project (Grade 4) 

Income often comes from different 
sources, including alternative sources. 

9.1.4.A.2 Identify potential sources of income. Technology Curriculum- Financial 
Literacy Unit, Careers Project (Grade 4) 

Income affects spending decisions and 
lifestyle. 

9.1.4.A.3 Explain how income affects spending and 
take‐home pay. 

4th Grade Zoom 

 
 
Strand B. Money Management 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Money management involves setting 
financial goals. 

9.1.4.B.1 Differentiate between financial wants and 
needs. 

3rd Grade Communities Unit 

 9.1.4.B.2 Identify age-appropriate financial goals. Math Curriculum 

Money management is reliant on 
developing and maintaining personal 
budgets. 

9.1.4.B.3 Explain what a budget is and why it is 
important. 

4th Grade Zoom 

 9.1.4.B.4 Identify common household expense 
categories and sources of income. 

4th Grade Zoom, 4th Grade Financial 
Literacy Unit (Math) 

Money management requires 
understanding of cash flow systems 
and business practices. 

9.1.4.B.5 Identify ways to earn and save. 4th Grade Financial Literacy Unit (Math) 
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Strand C. Credit and Debt Management 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Credit management includes making 
informed choices about sources of 
credit and requires an understanding 
of the cost of credit. 

9.1.4.C.1 Explain why people borrow money and 
the relationship between credit and debt. 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.2 Identify common sources of credit (e.g., 
banks, credit card companies) and types 
of credit (e.g., loans, credit cards, 
mortgages). 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.3 Compare and contrast credit cards and 
debit cards and the advantages and 
disadvantages of using each. 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.4 Determine the relationships among 
income, expenses, and interest. 

4th Grade Financial Literacy Unit (Math); 
4th Grade Zoom  

Credit worthiness is dependent on 
making informed credit decisions and 
managing debt responsibly. 

9.1.4.C.5 Determine personal responsibility related 
to borrowing and lending. 

4th Grade Financial Literacy Unit (Math) 

 9.1.4.C.6 Summarize ways to avoid credit 
problems. 

4th Grade Financial Literacy Unit (Math) 

 
 
Strand D. Planning, Saving, and Investing 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Information about investment options 
assists with financial planning. 

9.1.4.D.1 Determine various ways to save. 4th Grade Financial Literacy Unit (Math) 

 9.1.4.D.2 Explain what it means to “invest.” Stock Market Game (SMG) 

 9.1.4.D.3 Distinguish between saving and investing. Stock Market Game (SMG) 
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Strand E. Becoming a Critical Consumer 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
The ability to prioritize wants and 
needs assists in making informed 
investments, purchases, and 
decisions. 

9.1.4.E.1 Determine factors that influence 
consumer decisions related to money. 

4th Grade Zoom 

 9.1.4.E.2 Apply comparison shopping skills to 
purchasing decisions. 

4th Grade Zoom 
Math Curriculum 
Technology Curriculum 

 
 
Strand F. Civic Financial Responsibility 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
The potential for building and using 
personal wealth includes 
responsibility to the broader 
community and an understanding of 
the legal rights and responsibilities of 
being a good citizen. 

9.1.4.F.1 Demonstrate an understanding of 
individual financial obligations and 
community financial obligations. 

3rd Grade Communities Unit 
4th Grade United We Stand 

Philanthropic, charitable, and 
entrepreneurial organizations play 
distinctly different but vitally 
important roles in supporting the 
interests of local and global 
communities. 

9.1.4.F.2 Explain the roles of philanthropy, 
volunteer service, and charitable 
contributions, and analyze their impact 
on community development and quality 
of living. 

3rd Grade Communities Unit 
4th Grade Patchwork of Cultures 

 
Strand G. Insuring and Protecting 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
 9.1.4.G.1 Describe how valuable items might be 

damaged or lost and ways to protect 
them. 

4th Grade Zoom 
Math Literacy Connections 
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Standard 9.2 Career Awareness, Exploration, and Preparation: . 
 
Strand A. Career Awareness 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Career awareness includes an 
understanding of the world of work and 
the knowledge and skills needed for 
traditional and nontraditional jobs and 
careers. 

9.2.4.A.1 Identify reasons why people work, 
different types of work, and how work can 
help a person achieve personal and 
professional goals. 

Technology Curriculum- Financial 
Literacy Unit, Careers Project (Grade 4) 

 9.2.4.A.2 Identify various life roles and civic and 
work-related activities in the school, 
home, and community. 

Technology Curriculum- Financial 
Literacy Unit, Careers Project (Grade 4) 

 9.2.4.A.3 Investigate both traditional and 
nontraditional careers and relate 
information to personal likes and dislikes.

Technology Curriculum- Financial 
Literacy Unit, Careers Project (Grade 4) 

 9.2.4.A.4 Explain why knowledge and skills 
acquired in the elementary grades lay the 
foundation for future academic and career 
success. 

Technology Curriculum- Financial 
Literacy Unit, Careers Project (Grade 4) 

 
 
Strand B. Career Exploration 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Only applies above grade 4    

 
 
Strand C. Career Preparation 

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Only applies above grade 4    
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Standard 9.3 Career & Technical Education (CTE):  
 
 
Strand  

Content Statement CPI# Cumulative Progress Indicator (CPI) Resources 
Only applies above grade 8    
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2014 New Jersey Core Curriculum Content Standards – 21st-Century Life and Careers 

*CPIs to reach by grade 8 
 
Standard 9.1 21st-Personal Financial Literacy: All students will develop skills and strategies that promote personal and financial 

responsibility related to financial planning, savings, investment, and charitable giving in the global economy. 
 
Strand A. Income and Careers 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

 9.1.8.A.1 Explain the meaning and purposes of 
taxes and tax deductions and why 
fees for various benefits (e.g., medical 
benefits) are taken out of pay. 

X X Math Curriculum 
5th Grade Power and Responsibility 
Tax Lesson (sales tax, property tax, 
income tax) 

 9.1.8.A.2 Relate how career choices, education 
choices, skills, entrepreneurship, and 
economic conditions affect income. 

X X X 6th Grade Soc. St. A Study of 
Authority 
7th Grade Soc. St. A Study of 
Tolerance 
 
FACS- Company, Interior Design, 
Culinary Creations 
 
ADT- Company, Manufacturing, 
Factory 
 
Technology Curriculum- My Life 
Project 

 9.1.8.A.3 Differentiate among ways that workers 
can improve earning power through 
the acquisition of new knowledge and 
skills. 

X 6th Grade Soc. St. A Study of 
Authority 
Technology Curriculum 

 9.1.8.A.4 Relate earning power to quality of life 
across cultures. 

X 6th Grade Soc. St. A Study of Change  
6th Grade Soc. St. A Study of 
Authority 
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X 9.1.8.A.5 Relate how the demand for certain 
skills determines an individual’s 
earning power. 

6th Grade Soc. St. A Study of Change 
6th Soc. St. Grade A Study of 
Authority 

 9.1.8.A.6 Explain how income affects spending 
decisions. 

X X X 6th Grade Soc. St. A Study of 
Authority 
 
FACS- Company, Fashion, Culinary, 
Design on a Dime 
 
ADT- Company, Factory 

 9.1.8.A.7 Explain the purpose of the payroll 
deduction process, taxable income, 
and employee benefits. 

X X FACS- Company 
 
ADT- Company 

 
 
Strand B. Money Management 

Content Statement CPI# Cumulative Progress Indicator 
(CPI) 

5 6 7 8 Resources 

 9.1.8.B.1 Distinguish among cash, check, credit 
card, and debit card. 

X X X FACS- Company, Design on a Dime 
 
ADT- Company 
Math Curriculum 

 9.1.8.B.2 Construct a simple personal savings 
and spending plan based on various 
sources of income. 

X X FACS- Company, Design on a Dime 
 
ADT- Company 
Math Curriculum 

 9.1.8.B.3 Justify the concept of “paying yourself 
first” as a financial savings strategy. 

X  Math (Grade 6)- Biz Kids- #304- 
Where’s My Allowance 
PMS- Lesson 12- Saving & Investing 
Math Curriculum 

 9.1.8.B.4 Relate the concept of deferred 
gratification to [investment,] meeting 
financial goals, and building wealth. 

X X FACS- Company 
 
Algebra I- Performance Task 
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 9.1.8.B.5 Explain the effect of the economy on 
personal income, individual and family 
security, and consumer decisions. 

X X FACS Curriculum- Company, Design 
on a Dime 
ADT- Design, Company, Factory, 
Manufacturing 

 9.1.8.B.6 Evaluate the relationship of cultural 
traditions and historical influences on 
financial practice. 

X X X 6th Grade Soc. St. A Study of Change 
6th Grade Soc. St. A Study of 
Authority 
7th Grade 5 Themes of Geography/7 
Elements of Culture 
8th Grade A History of U.S. 

 9.1.8.B.7 Construct a budget to save for long-
term, short-term, and charitable goals.

X X FACS- Company & Design Electives 

 9.1.8.B.8 Develop a system for keeping and 
using financial records. 

X X FACS- Company & Design Electives 
 
Math Curriculum- Credits/Debits 

 9.1.8.B.9 Determine the most appropriate use 
of various financial products and 
services (e.g., ATM, debit cards, 
credit cards, check books). 

X FACS- Company & Design Electives 

 9.1.8.B.10 Justify safeguarding personal 
information when using credit cards, 
banking electronically, or filing forms. 

X X X X Technology Curriculum- Internet 
Safety 
 
FACS- Company & Design Electives 

 9.1.8.B.11 Evaluate the appropriate financial 
institutions to assist with meeting 
various personal financial needs and 
goals. 

X FACS- Company & Design Electives 

 
 
Strand C. Credit and Debt Management 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

 9.1.8.C.1 Compare and contrast credit cards 
and debit cards and the advantages 
and disadvantages of using each. 

X  Math (Grade 7): Biz Kids: #402- The 
Good, the Bad, the Ugly 
PMS Banking Services 
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 9.1.8.C.2 Compare and contrast the financial 
products and services offered by 
different types of financial institutions.

X  Math (Grade 6): Biz Kids: #204- 
Financial Institutions- All the Same? 
PMS Banking Services 

 9.1.8.C.3 Compare and contrast debt and credit 
management strategies. 

X  Math (Grade 7): Biz Kids: #402- The 
Good, the Bad, the Ugly 
PMS Banking Services 

 9.1.8.C.4 Demonstrate an understanding of the 
terminology associated with different 
types of credit (e.g., credit cards, 
installment loans, mortgages) and 
compare the interest rates associated 
with each. 

X Math (Grade 8): Biz Kids: #109 
PMS Banking Services- Buying a 
Home, Mortgages 
BrainPop- Financial Literacy 

 9.1.8.C.5 Calculate the cost of borrowing 
various amounts of money using 
different types of credit (e.g., credit 
cards, installment loans, mortgages). 

X Math (Grade 8): Biz Kids: #115- 
Using Credit 
EconEdLink- Calculating Simple 
Interest 
PMS- Credit 

 9.1.8.C.6 Determine ways to leverage debt 
beneficially. 

X Math (Grade 8): Biz Kids: #123- 
Income & Expenses 

 9.1.8.C.7 Determine potential consequences of 
using “easy access” credit (e.g., using 
a line of credit vs. obtaining a loan for 
a specific purpose). 

X  Math (Grade 7): Biz Kids: #402- 
Debt- Good, Bad, Ugly 

 9.1.8.C.8 Explain the purpose of a credit score 
and credit record, and summarize 
borrowers’ credit report rights. 

X Math (Grade 8): PMS Lesson 7- 
Credit 
Biz Kids: #115- Using Your Credit 

 9.1.8.C.9 Summarize the causes and 
consequences of personal 
bankruptcy. 

X Math (Grade 8): Biz Kids: #109, 

 9.1.8.C.10 Determine when there is a need to 
seek credit counseling and 
appropriate times to utilize it. 

X Math (Grade 8): Biz Kids: #213 
Learning from Failure 
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Strand D. Planning, Saving, and Investing 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

 9.1.8.D.1 Determine how saving contributes to 
financial well-being. 

X Math (Grade 6)- BrainPop- Budget 
Math Forum (Drexel Univ)- #1720 
Susita 
wolframalpha.com- Money & Finance 

 9.1.8.D.2 Differentiate among various savings 
tools and how to use them most 
effectively. 

X X Math (Grade 5)- Math in Focus- 
Chapter 10  
Math (Grade 6): Biz Kids: #118- 
Saving & Investing for Your Future  
BrainPop- Budget Activity 

 9.1.8.D.3 Differentiate among various 
investment options. 

X X X Grade 5- Math in Focus Chapter 10 
(interest, investment funds) 
Stock Market Game/Club 
Math (Grade 6): Biz Kids: #121- 
Bulls, Bears and Financial Markets 
Brain Pop- Stocks, Shares 
WolframAlpha- Money & Finance 
Algebra I Performance Task 

 9.1.8.D.4 Distinguish between income and 
investment growth. 

X X X X Math- (Grade 5)- Math in Focus- 
Chapter 10 
Stock Market Game/Club 
FACS- Company 

 9.1.8.D.5 Explain the economic principle of 
supply and demand. 

X X X X FACS- Company 
 
ADT- Design, Company, 
Manufacturing 
 
Stock Market Game/Club 
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Strand E. Becoming a Critical Consumer 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

 9.1.8.E.1 Explain what it means to be a 
responsible consumer and the factors 
to consider when making consumer 
decisions. 

X X X X FACS Electives 
 
ADT- Tools, Company 
 
Technology Curriculum- budget 
spreadsheet; digital collaboration, 
Advertising Elective 

 9.1.8.E.2 Identify personal information that 
should not be disclosed to others and 
the possible consequences of doing 
or not doing so. 

X X X X Technology Curriculum 

 9.1.8.E.3 Compare and contrast product facts 
versus advertising claims. 

X X X FACS- Nutrition, Company 
 
ADT- Company 
Technology Curriculum- budget 
spreadsheet; Advertising elective, 
Web Design 

 9.1.8.E.4 Prioritize personal wants and needs 
when making purchases. 

X X X X FACS Electives 
 
ADT- Tools, Company 
 
Technology Curriculum- budget 
spreadsheet 

 9.1.8.E.5 Analyze interest rates and fees 
associated with financial services, 
credit cards, debit cards, and gift 
cards. 

X X FACS- Company 
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 9.1.8.E.6 Compare the value of goods or 
services from different sellers when 
purchasing large quantities and small 
quantities. 

X X X FACS & ADT Electives 
 
ADT- Manufacturing, Company, 
Factory 
 
Technologies- budget spreadsheet 

 9.1.8.E.7 Evaluate how fraudulent activities 
impact consumers, and justify the 
creation of consumer protection laws.

X Math (Grade 7)- Math in Focus: 
Chapter 3, Section 1  
Biz Kids- #407- Scamaramma 
PMS- Consumer Awareness 
 

 9.1.8.E.8 Recognize the techniques and effects 
of deceptive advertising. 

X X X X FACS- Nutrition, Company 
 
ADT- Company 
 
Technology Curriculum 

 
 
Strand F. Civic Financial Responsibility 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

 9.1.8.F.1 Explain how the economic system of 
production and consumption may be a 
means to achieve significant societal 
goals. 

X X FACS- Learning through Serving 
 
ADT Electives 

 9.1.8.F.2 Examine the implications of legal and 
ethical behaviors when making 
financial decisions. 

X FACS- Learning through Serving 

 9.1.8.F.3 Relate the impact of business, 
government, and consumer fiscal 
responsibility to the economy and to 
personal finance. 

X FACS- Learning through Serving 
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Strand G. Civic Financial Responsibility 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

 9.1.8.G.1 Explain why it is important to develop 
plans for protecting current and future 
personal assets against loss. 

X FACS- Company 

 9.1.8.G.2 Determine criteria for deciding the 
amount of insurance protection 
needed. 

X FACS- Company 

 9.1.8.G.3 Analyze the need for and value of 
different types of insurance and the 
impact of deductibles. 

X FACS- Company 

 9.1.8.G.4 Evaluate the need for different types 
of extended warranties. 

X Math (Grade 7)- Biz Kids: #207- The 
World is a Risky Place 

 
 
Standard 9.2 Career Awareness, Exploration, and Preparation:  
 
 
Strand A. Career Awareness 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

n/a after grade 4    

 
 
Strand B. Career Exploration 

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

 9.2.8.B.1 Research careers within the 16 
Career Clusters® and determine 
attributes of career success. 

X X FACS & ADT Electives 
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 9.2.8.B.2 Develop a Personalized Student 
Learning Plan with the assistance of 
an adult mentor that includes 
information about career areas of 
interest, goals and an educational 
plan. 

X X FACS Electives 
 
ADT- Manufacturing 

 9.2.8.B.3 Evaluate communication, 
collaboration, and leadership skills 
that can be developed through school, 
home, work, and extracurricular 
activities for use in a career. 

X 8th Grade Civics and Service Unit: 
Leadership: Lead, Follow or Get Out 
of the Way! 
 
FACS- Learning through Serving 

 9.2.8.B.4 Evaluate how traditional and 
nontraditional careers have evolved 
regionally, nationally, and globally. 

X X X X FACS Electives 
 
ADT Electives 
Technology  Curriculum 

 9.2.8.B.5 Analyze labor market trends using 
state and federal labor market 
information and other resources 
available online. 

X Technology  Curriculum- “Life Plan 
Project” 

 9.2.8.B.6 Demonstrate understanding of the 
necessary preparation and legal 
requirements to enter the workforce. 

X FACS  
 
Technology  Curriculum- “Life Plan 
Project” 

 9.2.8.B.7 Evaluate the impact of online activities 
and social media on employer 
decisions. 

X X Guidance Curriculum 
 
Technology  Curriculum  
 
Career Day 
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Standard 9.3 Career & Technical Education (CTE):  
 
 
Strand    

Content Statement CPI# 
Cumulative Progress Indicator 

(CPI) 
5 6 7 8 Resources 

Only applies above grade 8    
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GLOSSARY 
 

Comprehensive Health and Physical Education 
Core Curriculum Content Standards 

 
Different kinds of families refers to the many family structures represented in 
classrooms and in society today, including, but not limited to:  traditional two-parent 
(i.e., mother and father) families, blended families, single-parent families, multi-racial 
families, multi-generational families, and same-sex-parent families.  
 
Essential elements of movement means the knowledge and demonstration of 
mechanically correct technique when executing a movement skill. 
 
FITT stands for the basic philosophy of what is necessary to gain a training effect from 
an exercise program.   

The FITT acronym represents: 
2. Frequency – How often a person exercises 
3. Intensity – How hard a person exercises 
4. Time – How long a person exercises 
5. Type – What type of activity a person does when exercising 

 
Health-related fitness incorporates the five major components of fitness related to 
improved health: 

2. Cardio-respiratory endurance is the ability of the blood vessels, heart, and lungs 
to take in, transport, and utilize oxygen. This is a critically important component 
of fitness because it impacts other components of fitness and decreases the risk 
of cardiovascular diseases. 

3. Muscular strength is the maximum amount of force a muscle or muscle group 
can exert. 

4. Muscular endurance is the length of time a muscle or muscle group can exert 
force prior to fatigue. 

5. Flexibility refers to the range of motion in the joints. 
6. Body composition shows the amount of fat versus lean mass (bone, muscle, 

connective tissue, and fluids). While some fat is essential for insulation and 
providing energy, too much fat can cause serious health problems. 

 
Human papillomavirus (HPV) is a common virus that infects the skin and mucous 
membranes. There are about 100 types of HPV, and approximately 30 of those are 
spread through genital contact (typically sexual intercourse). Around 12 types – called 
“low-risk” types of HPV – can cause genital warts. In addition, there are approximately 
15 “high-risk” types of HPV that can cause cervical cancer. Infection with the common 
types of “genital” HPV can be prevented with the HPV vaccine. However, vaccination is 
only fully effective if administered before a girl or young woman has been exposed to 
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those types of HPV through sexual contact. In addition, the vaccine does not protect 
against all types of HPV that can cause cervical cancer. 
 

Intentional injuries are injuries arising from purposeful action (e.g., violence and 
suicide).   

Unintentional injuries are injuries arising from unintentional events (e.g., motor 
vehicle crashes and fires). 

Movement skills encompass locomotor, nonlocomotor, and manipulative movement: 
1. Locomotor movement occurs when an individual moves from one place to 

another or projects the body upward (e.g., walking, jumping, skipping, galloping, 
hopping, jumping, sliding, running).   

2. Nonlocomotor movement occurs when an individual moves in self-space without 
appreciable movement from place to place (e.g., twisting, bending, stretching, 
curling). 

3.    Manipulative movement occurs when an individual controls a variety of objects 
with different body parts (e.g., throwing, catching, kicking, striking, dribbling). 

 

Personal assets refer to individual strengths and weaknesses regarding personal 
growth. 

Protective factors refer to the skills, strengths, and resources that help individuals 
deal more effectively with stressful situations. 
 
Resiliency is the ability to overcome the negative effects of risk exposure. 
 
Service projects are initiatives that represent relevant social and civic needs.   
 
Sexually transmitted infection (STI), also known as sexually transmitted disease 
(STD), is an illness that has a significant probability of transmission between humans or 
animals by means of sexual contact, including vaginal intercourse, oral sex, and anal 
sex. 
  
Skill-related fitness refers to components of physical fitness that contribute to the 
ability to successfully participate in sports: 

1.   Agility is the ability to rapidly and accurately change the direction of the whole 
body while moving in space.  

2.   Balance is the ability to maintain equilibrium while stationary or moving.  
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3.   Coordination is the ability to use the senses and body parts in order to perform 
motor tasks smoothly and accurately.  

4.   Power is the amount of force a muscle can exert over time.  

5.   Reaction time is the ability to respond quickly to stimuli.  

6.   Speed is the amount of time it takes the body to perform specific tasks while 
moving.  

Traffic safety system refers to the concept of traffic (moving people safely and 
efficiently), the specific components of the traffic safety system (e.g., laws, safety, 
signs, travel modes, routes, and responsibilities), and the people who are part of the 
traffic safety system (e.g., walkers, bicyclists, police, and automobile, bus, and train 
operators).
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FREQUENTLY ASKED QUESTIONS 
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COMPREHENSIVE HEALTH AND PHYSICAL EDUCATION 

Laws in legislative statute that impact educational code in Health and 
Physical Education: 

 Organ Donation Bill 18A:7F-4.3 (2008) 
 Gang Violence Prevention 18A:35-4.26 (2006) 
 Suicide Prevention 18A:6-11.1 (2004) 
 Accident and Fire Prevention 18A:6-2 
 Breast Self Examination 18A:35-5.4 
 Bullying Prevention Program 18A:37-17 
 Cancer Awareness 18A:40-33 
 Domestic Violence 18A:35-4.23 
 Stress Abstinence 18A:35-4.19 
 AIDS Prevention Act 18A:35-4.19-22 
 Sexual Assault Prevention 18A:35-4.3 
 Lyme Disease Prevention 18A:35 
 Drugs, Alcohol, and Tobacco 18A:40 
 Health, Physical Education, and Safety 18A:35 

Frequently Asked Questions 

In order to ensure that all students are able to achieve the health and physical 
education core standards, the following guidance is provided. 

 Are all students required to participate in the health and physical 
education program?  
Yes. N.J.S.A. 18A:35-7 requires every pupil, except kindergarten pupils, 
attending public schools to take such courses. However, the core standards 
establish requirements for students in grades K-12.  

 How many minutes per week must students have health and physical 
education?  
N.J.S.A. 18A:35-7&8 requires that students in grades 1-12 receive 150 minutes 
(or two and one-half hours) of health, safety, and physical education per week, 
prorated for school holidays. Local school districts decide how many minutes per 
week are necessary in each area in order to achieve the core standards.  

 Can recess count towards those minutes?  
Schools may be able to use recess to fulfill the 150 minute requirement if the 
following elements are met:  
o The activities/lessons are taken from the locally developed health and 

physical education curriculum and are linked to classroom instruction and 
assessment;  
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o The activities/lessons are designed to meet the health and physical 
education core standards;  

o The activities/lessons are designed, supervised, and assessed by an 
appropriately certified teacher;  

o The student-teacher ratio is aligned with accepted district policies for 
instructional programs;  

o All students participate. 

 Can students be denied access to recess? 
If recess is used to fulfill the 150 minutes as required by law, then students 
cannot be denied access to recess since it is instructional. If recess is used to 
fulfill the requirement, students should not be permitted to substitute other 
instructional programs (e.g. music lessons, gifted programs, ESL instruction) for 
recess.  

 Can a student with a medical condition be exempted from health and 
physical education? 
No. The law requires that the medical inspector determine the child’s fitness for 
participation in such courses. However, the law was originally written in 1917 
and amended in 1967, before the enactment of the Americans with Disabilities 
Act, Section 504 and the Individuals with Disabilities Education Act (IDEA). All 
students must have meaningful access to curriculum and instruction based on 
the core standards.  

 If a student has a medical condition that limits his/her ability to 
participate in the regular physical education program, what must the 
school do? 
N.J.A.C. 6A:14-4.1(f) states that physical education services, specially designed if 
necessary, shall be made available to every student with a disability ages 5 
through 21, including those students in separate facilities. Individual student 
needs should be addressed through the student’s Individualized Education Plan 
or 504 Plan. The child’s program should be modified to reflect activities that the 
child can participate in, even if some modifications are necessary. Modifications 
may be similar to those described in the next questions. Additionally, Chapter 9 
of the Comprehensive Health and Physical Education Curriculum Framework 
(1999) provides guidance in this regard.  

 If a student has a temporary disability (e.g. fractured leg, recent 
surgery) and cannot participate in the regular physical education 
program, what should the school do? 
First, the school should communicate with the child’s family and attending 
physician to determine how long the child will need accommodations. Once this 
is determined, the school has a number of options based on the grade and age 
of the child.  
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In school, the student can:  
o Participate in the regular physical education class with restrictions based 

on the severity and nature of his/her disability;  
o Participate in an adaptive physical education class that provides 

individualized instruction based on the type and severity of his/her disability;  
o Substitute health instruction for physical education for that marking 

period, semester, or school year with the student returning to physical 
education when medically appropriate; or  

o Substitute a health-related class that meets a number of the core 
standards and local curricular objectives such as foods and nutrition or 
parenting and child care. 

Out-of-school the student can:  

o Participate in a physician-ordered program with a licensed physical 
therapist (e.g. therapeutic exercise programs that improve range of motion 
or strength); or  

o Complete an approved independent study project in an area related to the 
physical education course objectives. 

For high school students, alternative programs of study fulfill the health and 
physical education graduation requirements as part of "Option II". The principal 
must ensure that the student has met local district curricular objectives and 
should carefully document the student’s achievement. For elementary students, 
schools must design programs that address appropriate activity levels and 
behaviors not only during physical education but during recess, after-school 
programs, and class trips. 

 If a students plays on a school athletic team, can he/she be excused 
from physical education? Local boards of education may adopt policies that 
allow a student or group of students to meet or exceed the core standards in any 
subject area through alternative activities. Documentation of the student’s 
achievement of the curricular objectives is required. Participation on a school-
sponsored athletic team may be used to fulfill this requirement under the "option 
II" provisions in N.J.A.C. 6A;8-5.1. Option II only applies to high school students. 

 If a student participates in athletic activities outside school, can the 
child be excused from physical education? The local board of education 
would have to approve the child’s participation as an alternative means of 
achieving the core standards. The procedure would be much the same as 
outlined above. 
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 Can a student be excused from family life and sexuality education? Yes. 
Pursuant to N.J.S.A. 18A:35-4.7, any child whose parent or guardian presents to 
the school a signed statement that any part of instruction in health, family life 
education or sex education is in conflict with his conscience or sincerely held 
moral or religious beliefs shall be excused from that portion of the course. 

 If a child is excused from instruction under these provisions, how can 
the child meet the core standards? The school should provide alternative 
ways for the child to meet the health and physical education core standards. The 
child could be assigned to participate in physical education during that time that 
his/her class is receiving health instruction. The child could be given an 
alternative health project to complete as a substitute for the family life unit. 
Parents and teachers should work together to ensure that the student achieves 
curricular objectives that are not of concern to the parent. 

 High school students need to complete 3¾ credits of health, physical 
education, and safety in order to graduate. Over 4 years, that equals 15 
credits. Can a student take health and PE 5 days a week for three years 
to fulfill the requirement? No. State law and regulations stipulate that 
students must take 3¾ credits for each year of attendance in order to graduate. 

 Must students receive a grade in health and physical education? Yes. 
N.J.S.A. 18A:35-7 requires that the conduct and attainment of the pupils shall be 
marked as in other courses or subjects, and the standing of the pupil shall form 
a part of the requirements for promotion or graduation. 

 We require students to take three marking periods of physical 
education and one marking period of health each year. We average the 
four grades for a final grade for the year. Should we keep the grades 
separate? That is a local decision. Some schools keep the grades separate 
because they require a mid-term or final exam in each of the two areas. Others 
prefer to average the four grades and record one final grade on the student 
record. 

 Must the health and physical education grade be used to calculate class 
rank and/or grade point average? That is a local decision. 

 Who is authorized to teach health and physical education? A certified 
elementary school teacher in grades kindergarten through five can teach any of 
the CCCS subjects (including health and physical education). In grades 6-12, 
teachers must be considered a content specialist and be certified to teach health 
and physical education. Certified school nurses are permitted to provide 
classroom health instruction in grades K-12. Teachers who are K-12 certified in 
health education can only teach health. Similarly, teachers who hold a K-12 
physical education license may only teach PE. Dually certified health and physical 
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education teachers are permitted to teach both subjects K-12. For more 
information go to Professional Licensure and Standards:  

www.nj.gov/njded/code/title6a/chap9 
or 

www.njgov/njded/educators/license  

 Can teachers punish students by withholding physical education? Local 
school board policy should not permit a teacher to discipline a student by 
restricting his/her access to other instructional programs like art, music, or 
physical education. Such decisions should be subject to administrative review.  

 Can students be pulled from physical education for music lessons, basic 
skills, science lab, or gifted programs? By law, students are required to 
participate in 150 minutes of health, safety, and physical education per week. If 
the school’s program exceeds the required number of minutes, the school 
administration should discuss with both teachers how to accommodate the child’s 
participation in both programs without penalty to the child. At the high school 
level, many schools provide four days per week of instruction in health and 
physical education to accommodate a fifth day for lab sciences. 

 Can parent volunteers or classroom aides supervise recess? If non-
certified personnel supervise recess, it cannot be considered instructional for the 
purpose of fulfilling the 150 minute requirement. 

 When will students be assessed on the health and physical education 
standards? No dates have been set for statewide testing in this area. 

 What is the AIDS Prevention Act and how does it impact family life 
education? N.J.S.A. 18A:35-4.19-22, the AIDS Prevention Act of 1999, is 
commonly referred to as the stress abstinence law. The law requires that school-
based programs stress that abstinence from sexual activity is the only completely 
reliable means of eliminating the sexual transmission of HIV/AIDS and other 
sexually transmitted diseases and of avoiding pregnancy. The law requires local 
boards of education to include in its curriculum the reasons, skills, and strategies 
for remaining or becoming abstinent. It also requires that any instruction on 
methods of contraception, including the use of condoms, include information on 
their failure rates in actual use with adolescents. The law also requires that 
programs and materials stress the importance of avoiding intravenous drug use 
as a method of HIV prevention. 

 Does this mean we must implement an abstinence-only program? No. 
The law clearly states that schools can discuss contraception and risk reduction 
as long as abstinence is stressed as the only completely reliable method of 
prevention. The Comprehensive Health and Physical Education Core Curriculum 

 

http://www.nj.gov/education/code/title6a/chap9
http://www.njgov/education/educators/license
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Content Standards require students to understand both abstinence and 
contraception. 

 Do we have to teach about breast self-examination? Yes. Enacted in 
1999, N.J.S.A. 18A:35-5.4 requires each board of education which operates 
programs for students in grades 7-12 to offer instruction in breast self-
examination as part of the district’s implementation of the Core Curriculum 
Content Standards in Comprehensive Health and Physical Education. 

 Our school has a separate family life curriculum, a separate HIV/AIDS 
curriculum, a separate drug and alcohol curriculum, and a separate PE 
curriculum? Shouldn’t we have one comprehensive health and physical 
education curriculum? While this is a local decision, the Comprehensive 
Health and Physical Education Standards are combined and include all of these 
areas. The standards use "wellness" as the thread that links the two content 
areas into one cohesive document.  
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Adaptation Recommendations 
 
The goal of physical education is to design activities that ensure the success of ALL 
students.  This may require teachers to modify, adapt, or even change the physical 
activity. For additional resources, please visit 
http://www.pecentral.org/adapted/adaptedactivities.html 
 

 
General Adaptations 

 
Equipment: 

 Larger/lighter bat 
 Use of Velcro 
 Larger goal/target 
 Mark positions on playing field 
 Lower goal/target 
 Scoops for catching 
 Vary balls (size, weight, color, 

texture) 

Rules Prompts, Cues: 

1. Demonstrate/model activity 
2. Partner assisted 
3. Disregard time limits 
4. Oral prompt 
5. More space between students 
6. Eliminate outs/strike-outs 
7. Allow ball to remain stationary 
8. Allow (batter) to sit in chair 
9. Place student with disability near 

teacher 

 

 

Boundary/Playing Field: 

 Decrease distance 
 Use well-defined boundaries 
 Simplify patterns 
 Adapt playing area (smaller, 

obstacles removed) 

 

Actions: 

 Change locomotor patterns 
 Modify grasps 
 Modify body positions 
 Reduce number of actions 
 Use different body parts 

 

Time: 

 Vary the tempo 
 Slow the activity pace 
 Lengthen the time 
 Shorten the time 
 Provide frequent rest periods 

 

 

http://www.pecentral.org/adapted/adaptedactivities.html
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Sport-Specific Adaptations 

Bowling 

 Simplify/reduce the number of steps 
 Use two hands instead of one 
 Remain in stationary position 
 Use a ramp 
 Use a partner 
 Give continuous verbal cues 

Basketball  

 Use various size balls (size, weight, texture, color) 
 Allow travelling 
 Allow two hand dribble 
 Disregard three second lane violation 
 Use larger/lower goal 
 Slow the pace, especially when first learning 
 If student uses wheelchair, allow him to hold ball on his lap while pushing 

wheelchair 
 Use beeper ball, radio under basket for individual with visual impairment 

Golf 

1. Use a club with a larger head 
2. Use shorter/lighter club 
3. Use colored/larger balls 
4. Practice without a ball 
5. Use tee for all shots 
6. Shorten distance to hole 

Soccer 

1. Use walking instead of running 
2. Have well defined boundaries 
3. Reduce playing area 
4. Play six-a-side soccer 
5. If student uses a wheelchair, allow him to hold ball on his lap while pushing the 

wheelchair 
6. Use a deflated ball, Nerf ball, beeper ball, brightly colored ball 
7. Use a target that makes noise when hit 
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Softball 

 Use velcro balls and mitts 
 Use larger or smaller bats 
 Use a batting tee 
 Reduce the base distances 
 Use Incrediballs 
 Shorten the pitching distance 
 If individual is in wheelchair, allow them to push ball off ramp, off lap, or from tee 
 Use beeper balls 
 Provide a peer to assist 
 Players without disabilities play regular depth defense  
 Students without disabilities count to ten before tagging out person with disability 

Volleyball   

 Use larger, lighter, softer, bright colored balls 
 Allow players to catch ball instead of volleying 
 Allow student to self toss and set ball 
 Lower the net 
 Reduce the playing court 
 Stand closer to net on serve 
 Allow ball to bounce first 
 Hold ball and have student hit it  

Tennis 

 Use larger, lighter balls 
 Use shorter, lighter racquets 
 Use larger head racquets 
 Slow down the ball 
 Lower the net or do not use a net 
 Use brightly colored balls 
 Hit ball off tee 
 Allow a drop serve 
 Stand closer to net on serve 
 Do not use service court 
 Use a peer for assistance  



113 

 

Soccer 
(excerpt taken from the book Teachers Survival Guide Book by Christine Stopka) 
Available in the PE Central Store (www.pecentral.org)  
 
Description/Goal: 
Soccer is an invasion game that offers fitness activity and motor skill development.  
Teams are only allowed to make contact with the ball with every part of the body, 
except for their hands and arms.  Teams each compete in order to outscore each other 
in goals during this game. 
 
Games are 90 minutes in length with two 45 minute halves.  If teams are tied after 
regulation time, the two teams take 5 penalty shots respectively.  Penalty shots are 
taken by five different players and are taken 12 feet away from the goal. 
 
General Adaptations: 
 Use a bigger ball 
 Use a lighter ball 
 Reduce the length of the game 
 Reduce the field size 
 Increase the size of the net 
 
Facility/Equipment: 
 A soccer field is 50 yards in width and 80 yards long 
 In order to play soccer you need a field/gym and a soccer ball 
 Safety pads may be used 
 The field can be marked with cones if paint is not available 
 Walls may be used if indoors 
 Goals may be marked with cones as well if nets are not available 
 Soccer balls can be used or other balls such as a kickball or sponge ball 
 
Skills/Objectives: 
Fundamental skills should be learned prior to players participating in game-like 
situations.  The following skills should be developed. 
 Kicking/Passing 
 Kicking/Shooting 
 Heading 
 Throwing/Catching (Goalie) 
 Running 
 Strategies 
 Teamwork 
 Refereeing 
 Coaching 

http://www.pecentral.org/
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SOCCER 
Adaptations for students with… 

 
Cognitive/Behavioral Disabilities 

 
If needed: 
 Allow players to use their hands 
 Increase goal size 
 Use bigger, brighter, and softer balls 
 Decrease size of field 
 Give physical assistance 

Always: 
 Demonstrate clearly and concisely 
 Decrease unnecessary time for verbal explanations 
 Maintain eye contact to ensure attention 
 Give these children a chance to teach peers learning 

football 
 Praise the positive!  Reinforce anything the child does 

correct (skills or behavior) 

Visual Impairments (VI) or Hearing Impairments (HI) 
 

Deaf or HI: 
 Peer tutors can be very helpful for practicing these sport 

skills 
 Physical demonstration of a skill 
 Face child to ease lip reading; do not exaggerate words 
 Use of rudimentary sign language is welcomed and 

appreciated 
 For HI, speak clearly, minimize background noises 

Blind or VI: 
 Peer tutors can be very helpful for practicing these sport 

skills 
 Assist the student through various activities if needed 
 Use bigger, softer balls for better tracking 
 Use balls that beep for improved tracking 
 If playing indoors, make sure to use bright lighting and 

use a ball that contrasts well with background 
Disabilities Causing Paraplegia 

 
If needed: 
 Play on a hard surface 
 Use larger, softer, and brighter balls 
 Reduce the field size 
 Practice having student push the ball with their wheelchair 

until they feel comfortable performing the skill 
 

 

Disabilities Causing Quadriplegia 
 

For students with very little movement abilities: 
 If the ball lands near the student in the wheelchair, 

instruct a teammate to set the ball on the lap tray of the 
student in the wheelchair to put the ball back into play by 
knocking the ball off the lap tray (with head or arms) or 
rolling it down a ramp to a teammate. 

 Place the ball and have student hit it for those with partial 
movements. 

 
For student with a bit more upper extremity function 
 Place the ball and have student hit it for those with partial 

movements 
 Allow students to use wheelchair to hit ball 
 Reduce field size 
 Use larger, softer, bright colored balls for motivation and 

fun 
 Give physical assistance 
 Allow students in wheelchairs to be placed closer to the 

goal 

 
 

  



115 

 

Volleyball 
(excerpt taken from the book Teachers Survival Guide Book by Chritstine Stopka) 
Available in the PE Central store (www.pecentral.org) 
 
Description/Goals 
Volleyball is a game in which two teams compete to win points by “volleying” the ball 
over the net and causing the opposing team to miss-hit or be unable to hit the ball, all 
while keeping the ball inbounds. 
 
It is recommended that the following adaptations be used only when needed to 
maximize participation and success. 
 
General Adaptations: 
 Lower the net 
 Place students in wheelchairs closer to the net 
 Use a bigger ball 
 Use a lighter ball 
 Allow for multiple hits beyond three for each side 
 Allow the ball to bounce (like in the game of Newcomb) 
 Allow the server to serve closer to the net 
 Allow for underhand passing (don’t call for carrying the ball) 
 Allow the student to catch the ball first; then put it back up for play 
 
Facility/Equipment: 
 Space large enough to accommodate all your students in one or more courts. 
 A net, or suitable alternative. 
 
Skills/Objectives: 
Enough understanding and interest in the game to be motivated to learn more 
advanced skills up to and including elite level, official game skills and rules 
 Serving 
 Setting 
 Passing 
 Spiking 
 Digging 
 Teamwork and strategies 
 Refereeing 
 Scoring 
 Coaching 

http://www.pecentral.org/
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VOLLEYBALL 
Adaptations for students with… 

 
Cognitive/Behavioral Disabilities 

 
If needed: 
 Allow players to catch the ball instead of volleying 
 Allow the ball to bounce first 
 Allow students to self-toss to set the ball 
 Allow students to stand closer to the net 
 Lower the net 
 Use larger, softer, bright colored balls for motivation and 

fun 
 Stand closer to the net on the serve 
 Hold the ball and have the student hit it 
 Give physical assistance 

Always: 
 Demonstrate clearly and concisely 
 Decrease unnecessary time for verbal explanations 
 Maintain eye contact to ensure attention 
 Praise the positive!  Reinforce anything the child does 

correct (skills or behavior) 
 Maximize participation time and minimize waiting time 
 Give these children a chance to assist peers learning 

volleyball skills 
 Give these children a chance to help you set up and take 

down the volleyball court; allow these children to be your 
“teacher’s assistant.” 

 Relax and have fun! 

Visual Impairments (VI) or Hearing Impairments (HI) 
 

Deaf or HI: 
 Peer tutors can be very helpful for practicing these sport 

skills 
 Physical demonstration (modeling) of skill 
 Use of rudimentary sign language is welcomed and 

appreciated 
 Face child to ease lip reading; do not exaggerate words 
 For HI, speak clearly, minimize background noises 

Blind or VI: 
 Peer tutors can be very helpful for practicing these sport 

skills 
 Physically assist student through various activities if 

needed 
 Use bigger, softer balls if needed for easier tracking and 

safety 
 Use a beeping volleyball, or alternative ball, with a noise 

making device 
 Maintain bright lighting and a good contrast with 

background colors (brighter balls for easier tracking) 

Disabilities Causing Paraplegia 
 

If wheelchair is obstructing underhand motions: 
 Work on overhand serve versus underhand serve 
 Work more setting versus low passes like bumps and digs 

If needed: 
 Allow players to catch the ball instead of volleying 
 Allow students to self toss to set the ball 
 Lower the net 
 Use larger, softer, bright colored balls for motivation and 

fun 
 Hold the ball and have the student hit it 
 Give physical assistance 
 Allow student in wheelchairs to be placed closer to the net 

 
 

Disabilities Causing Quadriplegia 
 

For students with very little movement abilities: 
 If the ball lands near the student in the wheelchair, 

instruct a teammate to set the ball on the lap tray of the 
student in the chair to.  Then instruct the student in thw 
wheelchair to put the ball back into play by knocking the 
ball off the lap tray (with head or arms) or rolling it down 
a ramp.  Ending one foot from ground have peer dig for 
ball before it lands and put it back into play. 

 Hold the ball and have student hit it for those with partial 
movements. 

 Have student throw the ball in for a serve. 
 
For student with a bit more upper extremity function 
 Place the ball and have student hit it, for those with partial 

movements 
 Have students throw the ball in for a serve. 
 Allow students catch the ball instead of volleying. 
 Allow students to self toss to set the ball. 
 Use larger, softer, bright colored balls for motivation and 

fun. 
 Allow students in wheelchairs to be placed closer to the 

net. 
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 Physical Education Is Critical to Educating the Whole Child 

 Physical Education Meets Physical Science 
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